YEAR 7 LONG TERM PLAN ~ KS3 2020/2021

Skills
Year 7
i i iting - Intro. -Ficti iting - What .
Knowledge Baseline Tests Y7 Rsadlng o Drama + Oracy Writing Ir.|t.ro To| Non-Fictionand Writing - Wha Writing to Persuade Fiction - form, struc
__including non- essay writing - fiction How Why
Students will develop knowledge and skills in reading, writing and critical Students will dex
thinking. They will develop their abilities to communicate through oracy and Students will be able to read with insight and engagement making appropriate thinking, The focus |
drama skills. They will write accurately, effectively and analytically about their references to texts, they will develop and sustain interpretations of them. They will a wi:g-vocabulary
reading, using Standard English. They will use a wide vocabulary, including the [understand and evaluate how writers use linguistic, structural and presentational davices| and linguistic ten
grammatical terminology and other literary and linguistic terms they need to to achieve their effects.
criticise and analyse/evaluate what they read.
Aims

SPAG / LITERACY / ORACY / WRITING / METACOGNITION

The concept of identity is the overarching theme for KS3. The novel therefore
represents a profound way in which to explore racism, grief, family, and the
fight for acceptance. We want the study of English to be one that students are
excited about and that makes you think constantly about the world around
you. Students will hopefully find that this novel is a great way to start the JFS
English journey.

From the conflic ¢
how we cope witt
medium of short

symbolism, struc

Thematic focus enabling students to explore where so many of our literary ideas stem
from. The focus will be on a wide range of myths exploring narrative structure,
archetypes, the hero’s journey, allegory and myths and legends. There will also be a
focus on developing creative writing and persuasive writing.

Using high-guality English texts — fiction, poetry, nan-fiction, drama and film

Once a fortnight, students will be exposed to a meta-cognitive lesson which is largely oral, based on reading, open-ended questioning and structured group discussion which increases studs

think most effectively.

—the lessons develop students’ ability to provide reasoned justifications for their views. They develop students’
experience of rapidly formulating detailed responses to texts. This helps to prepare for the GCSE examinatlons where students will need to drafl

This Is complemented by a ...

Do Now / Retrieval Practice at the start of lesson

[Daily Review and SPAG

Daily Review and SPAG

Whale class feedback = DIRT

Whole class feedback = DIRT

Formative
Summative
CORE H/W
porates previous | i SPAG and Independent Reading SPAG and Independent Reading
https://www.senecaleaming.com, https://www.bbc.com/education, https://www.shmoop.com, https://www.cliffsnotes.com, https://www.sparknotes.com.
Useful Websites i chal . N fshal
Translating https://www. C
AO1:
identify and interpret explicit and Implicit Infarmation and ideas — including the presentation of themes and ideas
Salect and synhesiss ovidonce

AOD2: Explain, comment on and anafyse how writers use language and structure to achleve effects and influence readers, using relevant
subject terminology 10 support their views

AO3: Understanding context s crucial to making sense of texts. Once we understand that a context of production and reception shapes
meaning we will never read m the same way agan

ADM: Evaluate texts eritically and support this with appropriale textual references

AOS: clearly, and Iy, selecting and adapting tone, style and register for different forms, purposes
and audiences. Organise information and ideas, using structural and grammatical features to supporl coherence and eohasion of texts

A08: Use a range of vocabulary and sentence structures for clarily, purpose and effect, with accurate spefling and punctuation,

AO7: Demonstrate presentation skills In a formal setting

and fi on

AO8: Listen and respod approp to spken I




Unit 3

rt Starles - Crime, Confllct and

:ture and language l Creatve Writing

Fiction - form, structure and language | Oracy and Writing - What How Why

relop knowledge and skills in reading, writing and critical

is specifically on language, form and structure. They will use:

, including the grammatical terminology and other literary

s they need to criticise and analyse/evaluate what they
read.

»f Greeky mythology, students will tunr there attention to
1 conflict in more contemporary writing - and through the
stories. This unit will explore ideas by looking at ideas of
‘ture and inference. There will be an element of creative
writing as well.

will develop ge and skills in reading, writing and critlcal
thinking. A key focus will be on oracy and drama. They will write accurately,
effectively and analytically about their reading, using Standard English. They
will use a wide bulary, including the gi ical terminology and other
literary and linguistic terms they need to criticise and analyse/evaluate what
they read.

Students will develop culturally and acquire k ofthe text. A
Midsurmer Night's Dream is one of Shakespeare's most enduring plays which

tackles | ideas about relationships, magic, enchantment and d
There will be a key focus on bulary, including b aware of the
differences b lary in Shak ’s time and today.

ents’ reasoning skills and metacognition (structured reflection). This makes students more aware of their thinking processes and how they

* skills of inference, deduction and analysis, increasing their confidence and resilience. Structured group di
: and write analysis, evaluation and comparison answers on unseen texts in timed conditions.

2]

1d,

and fe

Daily Review and SPAG

Daily Review and SPAG

Whole class feedback = DIRT

Whole class feedback = DIRT

SPAG and Independent Reading

SPAG and indepenent Reading

espeare/

Analyzing Language: https://www.genius.com.




YEAR 8 LONG TERM PLAN - KS3 2020/2021

Skills
Year 8
iting - Wh icti ~ficti
Knowledge Reading analysis including non-fiction Writing - What How Why Poetry W:It:\:fwhy at Synthesis and comparisan mntnmrvm::rdlpfﬂg :
Students will devé led d skills i i it d criti
-u .en Wi e'velopf e ge, n : oy ",‘ reading, :”“ |r:‘g b Ica.I Students will be able to read with insight and engagement making appropriate references Students will develop knov
thinking. They will write A y and ¥ y about their . > N o N N
N . : ) N . 3 to poetry, they will develop and sustain interpretations of them. They will understand and| thinking. The facus is specific
reading, using Standard English. They will use a wide vocabulary, including the 3 D 3 R ) . " A
3 . N R evaluate how writers use linguistic, structural and presentational devices to achieve their [achieved by exploring a wide
grammatical terminology and other literary and linguistic terms they need to " .
. effects. There will be a key focus on writing comparative essays well as the med
criticise and analyse/evaluate what they read.
Alms

SPAG / LITERACY / ORACY / WRITING / METACOGNITION

Our curriculum is about ways of seeing and being seen and so we continue to
explore the over-arching concept of identity and the importance of inclusion.
Mark Haddon and Simon Stephens brings us a character who will force us te
look at the world from a different perspective. A perspective where the most
/| h | formulas are sense, and an everyday

conversation is an impenetrable puzzle,

The aim is to broaden students' understanding of our world through other cultures
exposing them to rich and diverse ideas, themes,characters and experiences, There will be
a focus on non-standard forms and English and a further focus on identity through
different mediums

This unit will explore ideas al
conflict by looking at ideas of :
an element of creati

Once a fortnight, students will be exposed to a meta-cognitive lesson which is largely oral, based on reading, open-ended questioning and structured group discussion which increases students’ reasonir

most effectively.

Using high-quatity English texts — fiction, poetry, non-fiction, drama and film — the lessons develop students’ ability to provide reasoned justifications for their views. They develop students’ skills of in
experience of rapidly formulating detailed responses to texts. This helps to prepare for the GCSE examinations where students will need to draft and write

This is complemented by a ...

Do Now / Retrieval Practice at the start of lesson Daily Review and SPAG Daily Review and SPAG D
Formative Whole class feedback = DIRT Whole class feedback = DIRT Whe

Summative

CORE H/W
Incorporates previous learming SPAG and Independent Reading SPAG and Independent Reading SPAG

Useful Webslites

https://www.senecalearning.com, https://www.bbc.com/education, https://www.shmoop.com, hitps://www.cliffsnotes.com, https://www.sparknotes.com.

Translating Shakespeare: https://www.sparknotes.com/shakespeare/

AOtL:

identify and interpret explicit and implicit information and ideas - including the presentation of themes and ideas

Select and synthesise evidence from texts
AD2: Explain, comment on and analyse how writers use language and structure to achieve sffects and influance readers, using
relevant subject tarminology to suppart their views

AO3: Understanding context is crucial to making sense of lexts, Once we understand that a centext of production and reception shapes.
meaning wa will naver read in the same way again.

AO4: Evaluste texts eritically and support this with appropriate textual references

RAOB: Ce clearty, and . salecting and adapting tone, style and register for different forms, purposes
and audiences, Organise information and ideas, using structural and grammatical features to support coherence and cohesion of texts

AOB: Use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate speliing and punctuation.

AO7: Demonstrate presentation skills In a formal setting

AOB: Listen and respod

to spken to

an




Creatve Writing Fiction - form, structure and language | Oracy and Writing - What How Why

Students will develap knowledge and skills in reading, writing and critical

vledge and skills in reading, writing and critical thinking. A key focus will be on oracy and drama. They will write accurately,
ally on language, form and structure. This will be |effectively and analytically about their reading, using Standard English. They will
-ange of texts - incorporating fiction, non-fiction as|use a wide bulary, including the gr ical terminology and other ljtsrany,
ium of short film and modern songs and linguistic terms they need to criticise and analyse/evaluate what they read.
There will be a key focus on performance and debate

will develop culturally and acquire knowledge of the text. Romeo and
Juliet Is one of Shakespeare’s most enduring and emotionally intense plays
which tackles universal of relationships, identity,conflict,the nature of crime,

social justice, subversion and rebellion. It incorporates all of our major themes.

round the conventions of crime short stories and
symbolism, structure and inference. There will be
‘ve writing and writing to inform as well.

\g skills and metacognition (structured reflection). This makes students more aware of their thinking processes and how they think

ference, deduction and analysis, increasing their confidence and resilience. Structured group discussion and feedback provides
+analysis, evaluation and comparison answers on unseen texts in timed conditions.

aily Review and SPAG Daily Review and SPAG
1le class feedback = DIRT Whole class feedback = DIRT
and Independent Reading SPAG and Indepenent Reading

Analyzing Language: https://www.genius.com.




YEAR 9 LONG TERM PLAN - KS3 2020/2021

SPAG / LITERACY / ORACY / WRITING / METACOGNITION

accurately, effectively and analytically about their reading, using

and explore contextual links,

logically, to discover wrong or weak arguments, to build a good case

Standard English. They will explore inference, symbolism, structure  on a controversial topic, and to overcome the all-too-common fear

of speaking in public so that they can then deliver crisp and well-
prepared speeches as part of the GCSE Spoken Language umit.

Skills SADZH|  AD3 AQT FEA02 <l AD3 AOT AD3
Unit 1 Unit Two N Unit 2
Year 9
n N 3 S . - Writing - What N . e
Knowledge Reading analysis, Contextual Analysis Reading, Oracy and Presentation Non-Fiction How Creative, descriptive writing
Students will be able to read with insight and engagement making appropriate
Rhetoric is the study and art of writing and speaking well, being references to texts, they will develop and sustain interpretations of them, They will
Students will develop knowledge and skills in reading, writing and ~ persuasive, and knowing how to writing and d and evaluate how writers use linguistic, structural and presentational devices
critical thinking. They will develop their abilities to communicate presentations, Rhetoric teaches students the essential skills of to achigve their effects.
Aims through oracy and debate key moments in the novel. They wiliwrite  advanced learning and higher education. Students learn to think

Ihematic focus enabling students to expiore narrative structure, archetypes, the hero’s
journey, allegory and myths and legends. Gothic villains seem to resemble the darkest
parts of us and of our society, and the heroes are no better: they're just as flawed and
seemingly vulnerable as the rest of us, Bottom line: Gothic literature serves as a mirror
in to our world, The often dark and picturesque scenery, startling and meledramatic
narrative devices, and an overall atmosphere of exoticism, mystery, fear, and dread

Leseds Tendl 8o rrpative 6 sweiting

Once a fortnight, students will be exposed to a meta-cognitive lesson which is largely oral, based on reading, open-ended questioning and structured group di: ion which i

students’ ing s

\Using high-quality English texts ~ fiction, poetry, non-fiction, drama and film — the lessons develop students’ ability to provide reasoned justifications for their views. They develop students’ skills of inference, deduction and analysis,

prepare for the GCSE examinations where students will need to draft and write analysis, evaluation and compa
This is complemented by a ...

Do Now [/ Retrieval Practice at the start of leszon

Daily Review ¢ SPAG

Dally Review + SPAG

Formative

Whole class feedback = DIRT

Whole class feedback = DIRT

Summative

CORE H/W
Incorporates previous learning

SPAG and Independent Reading

SPAG and Independent Reading

Useful Websites

https://www.senacalearning.com, https://www.bbc.com/ https://

.shmoop.com, https:// com, https://www.sparknotes.com.
Translating Shakespeare: https://www.sparknotes.com/shakespe

AOT:
idantify and Interprel explicit and ImpficH Information and ideas — including the presentation of themes and ideas
Seloet and synihetlse evidencs frem

A02: Explain, comment on and analyse how writers use language and structure ta achieve elfecls and influance readers, using
relevart sublect lerminalogy to support their views

A03: Undarstanding context s eruclal ta making sense of lexts. Once we understand (hat a coniex of production and reeeption
shapes meaning we wil never read In the same way again.

ADS: Evaluste sitically and vuppon this raferenees

A0S: clearty, and . selecting and adapting lone, style and reglster for different forms,
purposes and audiences. Organise informatlon and (daas, using structural and grammalical features to support coherance and coheslon
of laxts

A08; Use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and
punctuation.

AO?7: Demonstrate presentation skills in o formal setting

408; Listen and respod appeopriately to spken language, Including to questions and faedback on prasentations

Read, understand and respond to texts. Students should be able to:
++ maintain a critical style and d p.an informed personal respo

(14 AD2Y| Analyse the form and structure used by a writer to create and effects, using rolevant subject

iy wheete apgro

| Lt AG3'|Shaw understanding of the relationships between texts and the contexts in which they were written

Use a range of bulury and sentence structures for clarity, purpase and effect, with accurate speliing and




Un'nﬂ-.'l'n lon to K34 - Lang Paper 1

Explorations Into Cremtive Reading end Writing -

Fiction - form, structure and langusge Creatve Writing

Fiction - form, structure and language

‘Writing - What How Why
FOUTY & & TOFTH or

~Teaming POy UR O Confect and
find meaning in our experiences. As we are studying the Power and Conflict
anthology including perceptions of various types of power and conflict,
students experience diverse form of expressions. Therefore poetry can have a
positive impact on the social and emotional learning of students, it may offer
them a new way of thinking about something. It can put things into words that
TR RS P26 A0 SROS R RIS I B R B O R A R s
they break poems down into their parts, they learn a lot about how writing
comes together. They learn how to follow a pattern and put words in a certain
order. Analysing the writing of poetry is a transferable skill that will help
students write in other ways and styles,

Students will be able to read with inslght and engagement making appropriate
i toyte ther il deuslan snd suctain

A strategic focus on reading skills: language, structure and evaluative skills,
This is followed by creative, narrative, descriptive writing.

Reading Language Paper 1
Building on from the Gothic ideas as a source of inspiration, much of the
writing will explore dIfferent technlques / ideas / structures with which to
enhance creative writing.

of hem The

i ing their andr Structured group discussion and feedback provides experience of rapidly formulating detailed responses to texts. This helps ta
rison answers on unseen texts in timed conditions.

kills and metacognition (structured reflection). This makes students more aware of their thinking processes and how they think most effectively.

Dally Review + SPAG

Dally review - subject tarminol and ACC
Whole class feedback = DIRT

Whole class feedback = DIRT

SPAG and Independent Reading

SPAG and Indepenent Reading

i penivs.com.
yaing psf/
aref




YEAR 10 LONG TERM PLAN — K54 2020/2021

Tnmet: what ¥ ving ugh your
haw b your lum baing dallvered?
impact: i B your 8 king?
Writing to Compare Unsean Paetry Unsean Non-Flction Writtng to Persuade Writing to Describa / Narrate
E ]
vl ; T
" ) Spoken Language - Listen and respond appropriately to spoken language, Including to thinking. Thay will develop culturally and acquire ofthe text. As
w::'l‘::':“‘;’:L:’a’l:l":a:'l‘::'\:"::;:I';:::'K;"P’:::'r"; :’gg::;::::’x:m questions and leedback on presantations. Speak and present with confidence islng | Macbeth ks ane of Shakespeare’s most anduring and emotionally Intense plays
ks
was statad InYear . They wildevelop»cantinuin fos onthebi deas ST EOE (which tackles inkvaisal thaimies of i, sbRioty poiwer and tyraseyand despita
St e i having been written canturles ago, studants will sxamine the thular character’s
they i ofthem 1o the veorid " Reading skilks of analysks, synthesis and comparison Writing to persuade with a focus on journey Into despalr which remalns a timalass waming of unchecked power
v lve. contant, arganisation and SPAG. that’s especially relevarit today, They will writa accurataly, effactively and
Alms im revizing and editing thelr work,| - analytically about thelr reading, using Standard English, Students will focus In
Developlng knowledge learnt about context, structure In *Antmal Farm' as well as
hic tradtions L o fee! fully preparad for K54 In the form Studants will be able to present relevant information In a form thet sults its purposes,
of ' Christmas Carol', The novella s an allogory Inthat t features avents and | °>Uring that thelr text i lagible and that spalling, punctiation and grammar are accurate, | o i it be able to read with insight and angagament making appropriate
so that meaning ks clear- They should ba able to usa a sultable structura and style of
characters with a clear, fixad symbolle meaning. In the novella, s:mnne to taxts, they of tham. They
ove writing. Compositional skills should be used to devalop Ideas and communlcate mesningto
represants all the values that are opposed to the Idea of Cl 4 (s e 5 e e i i wllunderstand and svaluate how writers use linguistc, structural and
seffishness, and a lack of goodwlll toward ane's fellow man, The facus 6 i e ds‘mmﬂn‘z:r:mw 4 presentational devices to achieva their effects.
therefore on ideas regarding soclal justice, redemption, relationships, confilct oo £
i and whola texts
Do Now
/
- d
) Do now starters - Pawer and Conflct Do now starters - ACC/Conflict Postry/Lang Paper 1 Pojna starsars - Bowariand ConfiEt SCC, publect terminalogy and En Lang
Practice Paper 2
at the
start of
lasson
Regular
low
stakes
asseiim
ants
Spring 1 Eng
Aut1EngLit )
vaz2 Lang P2 Section A - Reading Spoken Language Summer 1 - n6 assessmant Summer 2 EOY
fon B -
ohid P2 Sectlon B - Conflict Poatry comparative essay — Eng Lang P2, EngLitPL
Motk
CORE
H/W
incorpar
atas Power and Conflict/Unseen Poatry/English Lang Paper 1 Acc/ Conflict Poetry/Unseen Poetry Eng Lang Paper 2/Conflict Pastry/ACC
leaming
Useful ps://i com, hitps:// bbe hmoop.com, https:// .clifsnotes.com, https:// Spa com.
Wabiits Analyzing Language: https://www.genius,com.
harpns rhnat kaspesrs/

punctuation

Explaln, commarit on and analyse how writers use language and structure to achleve effarts and Influence readars, using relevant subject tarminology ta support their views

Compare writers’ [deas and parspectives, as well as how these are convayed, across two or more taxts

Lane  Eyaluate texts critieally this with textual
[Communicate claarly, sifecthely and imaginativaly, salecting and adapting tons, eyl and reghtnr for diff purpates and Organise Inf jon and ideat, wing i and A d cohesl
of taxs
Candidates must use a range of y and for clarity, purpose and effact, with accurate spalling and punctuation

D Kills In 2

Littan and rnpand appropriately 1o cpoen language, including to questions and fesdback on presentations

and

80 150 spoken Standard Englsh y




YEAR 11 LONG TERM PLAN - KS4 2020/21

Intent: what are you trying to achieve through your curriculum?
Implementation: how is your curriculum being delivered?
Impact: What difference Is your curriculum making?
=]  lang | Lang Lang
Skills | utkoz : AOT
_mmm__:m_
Year11 = Rovision - English Language and English Literature
|Knowled An Inspector Calls | Unseen Fiction Writing to Describe/Narrate Macbeth Conflict Poetry Unseen Poetry | Unsesh hon Wrrhnigtn e:fpreﬂ AIC ACC
|__ge Fiction a viewpoint
¢ g W Wi Ve mmm1ml|m'lmmmmpmmmtmmlrmmnmw
and acquire k led| ofthe text. They W|II write accuratelv, effectwely and analvtlcally culturally and acquire knowledge of the text. They will write ly, effectively and analytically
Students will develop knowledge and skills in reading, writing and critical thinking. They will use a about their reading, using Standard English. They will use a wide vocabulary, including the about their reading, using Standard English. They will use a wide vocabularv, including lhe
wide bulary, including the gr. ical terminology and other literary and linguistic terms they grammatical terminology and other literary and linguistic terms they need to criticise and grammatical terminology and other literary and linguistic terms they need to criticise and
need to criticise and analyse/evaluate what they read in order to write descriptively. analyse/evaluate what they read. analyse/evaluate what they read.
Students will be able to read with inslght and engagement making appropriate references to texts,
Aims Students will examine a morality play that denounces the hypocrisy and callousness of caprtatism thev will develon and sustain interoretations of them, Thav will und d and how di will he ahle tn read with insieht and eneagement makine annronriate references to texts.
and argues that a just society can only be achieved if all individuals feel a sense of social
responsibility.
“The aim is to consider a morality play disguised as a thriller, as the morality play is a very old Revision - English Language and English Literature Revision - English Language and English Literature
theatrical form, going back to the medieval period, which sought to instruct audiences about virtue
and evil the students will learn about morals and ethics reflecting on these in contemporary society
avsyell tosds nlay reuniues araund a cooteal mugtene the death of a hugt
Do Now
/
Retrieval
Practice Do Now - Five 3 day Do Now - Five a day Do Now - Five a day
at the
start of
lesson
Low
ey DIRT - Macbeth plus DIRT Eng Lang - Q2/4/5 DIRT - mock exams plus as per class needs DIRT - mock exams
ents x5
Mock Exam - Eng Lit Paper 1 and Eng Lang Paper 1 (Macbeth and ACC) FINAL GCSE
vexd Mock Exam - Spring 1 - Eng Lang P2 and Eng Lit P2 {AIC, Conflict t nseen exams
CORE
HiwW
Incarpor
ates ACC/Eng Lang P1 AlC, Eng Lang P1, Power and Conflict, Unseen Poetry Unseen Poetry, Eng Lang P2, ACC, Macbeth
previous
leaming
Useful https://www.senecalearning.com, https://www.bbc.com/education, hitps://www.shmoop.com, https://www.cliffsnotes.com, https://www.sparknotes.com. Analyzing Language:
Website https://www.genius.com. Translating
3 Shakespeare: https://www.sparknotes.com/shakespeare/
Read, understand and respond 1o texts. i should be able to:
form and structure used by a writer to create i and effects, using relevant subject terminology where appropri
ding of the s b texts and the in which they were written

Y -mi lor clarity, purpose and effect, with accurate spelling and p

Explain, comment on and analyse how writers use language and structure to achieve effects and influence readers, using relevant subject terminology to support their views

(Compare writers’ ideas and perspectives, as well as how these are conveyed, across two or more texts

Evaluate texts critically and support this with appropriate textual references

C clearly, effectively and imaginatively ing and adapting tone, style and register for different forms, purposes and audlences. Organise information and ideas, using structural and grammatical features to support coherence and cohesion of texts

Candidates must use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and punctuation




In place

Careers, Information, Advice
and Guidance - KS4 and KS5
{add to intent statement)

LTP KS3 notes re.

/ ACCESSIBLE FORALL? How are
knowledge and skills belng
embedded?

Conetxtual approach. KS2
SATS - Using homework. Y7
Begin with Number as it's the
foundation for all. Not always

Further Maths - preparation
for KS5; level of maturity
required

Start with Pure - foundation
for all. Then Application - two
teachers - each will select key
units etc.

O O i 2 a5 50
Builds upon retrieval practice -
E.g. End of Term 1 assesses
Term 1; end of Term 2 asseses
Terms 1 and 2 etc.

(& -

Project based learning -
PPTs/Presentation. Learning
of key vocab

Explore KS2 SATs

Knowledge and interleaving throughout

Focus on ATNIS 7 WHY =
Rationale/Purpose of Toplc. Ensure
sequencing of unlts Is made explicit.
Fine tune on LTPS

Same assessment objectives from 7 to 11. 5 year plan in place

- offers a sense of cohesion and coherence.

1. Research and inspection evidence suggest that understanding key concepts, presenting information clearly and encouraging appropriate discussion are i

2. How does your department check pupils’ understanding effectively, and identify and correct misunderstandings? Give an example of a lesson you have st

3. How are teachers in your department ensuring that pupils embed key concepts in their long-term memory and apply them fluently?

4. How is the curriculum in your subject sequenced so that new knowledge and skills build on what has been taught before and pupils can work towards cle

5. How do teachers in your department use assessment to:

*check pupils’ understanding

Large focus on project based learning = applying Maths to real life examples

*inform teaching

Quizzes = diagnostic, End of Term assessment = summative

*help pupils embed and use knowledge fluently to develop their understanding

*not simply memorise disconnected facts?

6.How will your subject help to develop character?

Essential life skills. Project based learning will ensure

students work together to

problem solve/present etc.

7. How are you providing high quality, inclusive education for all?

Carefully and deliberately differentiated at K53 and Ks4 to
proivde both support and challenge.




Start of lessons - will be

embedded Assessments To be added Have begun process

Teachers teach in a particular
sequence - intervieaving
embedded. This will be

enforced.

Less hierarchical/Book sharing -
e.g. teachers can look at HoFs
exercise book as well

5 A Day type quizzes

Homework builds on prior
fearning

important factors in how effectively the curriculum is taught and assessed. What is being done in the classroom by ... to achieve this at KS3/4/5?

een this happening in.

QUIZZES ARE USED - DIAGNOSTIC - THEN TEACHER ASSESSES, SPEAKS TO STUDENT, OUTSIDE SUPPORT - e.g. extra clubs can be accessed etc.

Interleaving /Deliebrate practice/Do Now activities

arly defined end points? Talk me through a scheme of work and show me this in action.







z g g
5 E »
5 8 E
s 3 g
] 5 S
> = =
8 2 2
5 5 8
) 8 5
£ ] G
E 5 E
3 o 2
£ 3 5
“ 8 2
3 £ 5
% 2 2

=) =)

Year 7

Year 7 topics 1. What is History? lz. Pre-1066
Types of Identifying groups

Knowledge and Interteaving (If relevant} Understanding what history is  |Chronology historical Bias History mystery |of England pre  {Vikings Anglo- Saxons Trails of Mediaval kings
evidence 1066

Undarstanding of basic historical skills and terminology and to complete an iritiat historical engiry of meJStuuents will start their studies of the the first group that setlled on the British Isles wilh recorded history. The unit is of
. B g y - s understanding different historical periods, evaluating groups and identifying and comparing cultures and
RATIONALE (including SMSC) prehistoric period. ;r:s‘nlgc::sftgeh::; nga"?r?:tt: s::d:?r:z lgﬂ:’.‘:sgﬁ ';"d _:nst;r;;::l enguiifiesiasiwelllas characteristics from pre 1066 period. This will build on their skills of chronolgy and source skills studied in the previous
o tian reate i udying ry. unit

Visual stimuli to generate class discussion Vizual stimuli to generate class discussion
Timeline activity |Speliing/ key word check
Do Now / Retrieval Practice at the start of lesson — E.g. Spelling/ key word check Retriaval pracllce' of Vikings through questioning
\Writing an opinion Recap from previous lesson
Questioning throughout lessons A01, A02 Questioning throughout lessons A01, A02
FORMATIVE ASSESSMENT(S) ) ) o = .
ilg;azol:sks including short paragraphs, drawing piclures, summarising terms in own words A01, Pienary tasks including short paragraphs, drawing conclusions summarising terms in own words A01, AO2, A03
{Spelling test AD1 Creative homework project Board games A01, AO2, AC3
L MMATIVE ASSESSMENT I: c;:éass knowledge iest - Chronology, primary & secondary sources and their usefulness; A01, A02,
For this topic- we cannot do homework based on prior leaming (first topic} {Board game as homework assignment
[HOMEWORK that P learning
History mystery Tollund Man hiw task I

USEFUL WEBSITES BBC Bitesize, Hislory leaming zone
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Understanding of abstract haltorical lerms (AD1)

3. Why did William win the Battle of Hastings?

4. Norman control

IS.PMr of medieval kings

Baltle of Hastings
events

Witan decision Reasons why William won

Norman conquest Domesday Book |Casties Feudal

Inlroductions to interoretations

Becket murder using King John story

Introduction to Mag

Evaluation of contenders to throne and Iead up to Battle of Hastings, understanding of key events and
reasons behind William's victory. This will teach students the key concept of significance that will reoccur in
their future siudies. This will lay the foundations for a GCSE topic in the Crime and Punsihment unit as well

that dicussses change.

Understanding the different features of Norman control and their benefils to the Normans and evaluating
{he overall impact of the Norman conquest. These features are: rebellicns against William teh
Conqueror, the feudal system & centralised governement, the Domesday Book survey, castles adn
cathedrals. This will teach students the key concept of consequences and sffects of events as well as
change and continuity that will reocur on their futire studies.

Understanding the power of the church, monarchy and nobility in Mediev:
relationship over time. Understanding and explaining the significance of

modem politics. This will lay the foundations for a GCSE topic in teh C
influence of the Church on society.

What makes a good king in Medieval Times? Discussion

Williams problems - recap and evaluate

Questions of a crime scene

Plenary tasks including short paragraphs, drawing conclusions when evalualing factors A01, AO2, AD3
Questioning throughout lessons

Witan speech - PEEL paragraph A01, AD3

Answer o Simon Schama letter with PEEL paragraphs; AO1, A02, AO3

Creative caslile project A01, A03

Recap of conlenders and events from previous lesson Aliens scenario |Spot the difference
Mini quiz Recap events through discussion Visual stimuli to generate class discussion
Causation story/ ordering activity Word associalion with caslles/ Picture association Recap questions/quiz
Hypothesis task
|Spot the difference picture
Plenary tasks Including short paragraphs, drawing conclusions and evaluating factors AD1, AO2, A03

Planary tasks including short paragraphs, drawing conclusions and evaluz
{Questioning throughout lessons

Newsround script A1, AO3; Modern Magna Carta AO3

Battle of Hastings in class test - causation essay with PEEL paragraph structure; A01,A02,A03

|Witan speech (assessed as a homework task)

Preparation for assessment

Castle project

{Simon Schama letter

Newsround script

Modem magna Carta

BBC Bitesize, History leaming zone




terms (AO1)

Understanding of abstract hsltorical terms (A01)
Understanding of abstract hsitorical terms (A01)

6. Medieval life 7. Rats and Rebels Is. Medieval Africa
Comparison
significance of Features of the Significanc eof |Features of the |Significance of jand Introducing
yna Carta Mga na Carta Coroner's roll | Vile village life |Medieval life Religion ‘Women Black Death the Black Peasanis the Peasants [evaluation of Africa in Mafi Benin
g Death Revolt Revalt the two medieval imes
evenls

al times and evaluating the changing

" . e " N . . Understanding of the key features of the Black Death and the Peasants Revolt. Understanding Understanding the charactersitics of Africa
the implications of Magna Carta for Understanding key features of medievat life, interpreting primary evidence and evaluating the

. N ) el i y cual N . )
different experiences of people in madieval times. This unit wil build on students knowledge on the effects of both events and comparing by evaluating their significance on changing medieval | particualr countries. Applying knowledge and a

>rime and Punishment unit on the source skills leamt in the first unit life, This will link to their previous lsaming of the key concept signficance as well as laying the of a period. This will create the foundations fc
) foundations for the year B significance topic on Cromwell followed up in the Slavery unit in year 8 an:
Inference activity Visual stimuli to generate class discussion [Visual stimuli to generate class discussion
Visual stimuli lo generate class discussion Definition of key terms Recap of characteristics from last lesson
Modem vs medieval activity Recap of events

Visuat stimuli fo generate class discussion

sting factors A01. AO2, AD3, AO4 Plenary tasks including short paragraphs, drawing conclusions and evaluating factors A01, AO2, [Plenary tasks including short paragraphs, drawing conclusions and evaluating effecis and Planary tasks including short paragraphs, draw
9 ! ' i A03, AO4 significance as well asmaking links A01, AO2, A03, AO4 lwell as making links between countries A01, AC
lQuestioning throughout lessons Questioning throughout lessons Questioning throughout lessons

Africa projecl AD1, Ao2, A03, A4

IMedieval lifs - source based assessment (on inference & usefulness) in class AO1, AO3, AO4 i?_)tzs ‘fo'?fbe's in class assessment on significance using PEEL paragraph structure; AO2,
Preparation for assessment - source inferences PEEL paragraph Africa project

Preparation for assessment
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Understanding of abstract hsltorical terms (A01)

ls. Jewish life in the middle ages

10. Crusades
" : Llewish life in P —- N Evaluatin
| - Overall evaluation of African o : E Pilgrims in christianity  |Crusadersor| .
Swahili kingdoms Ig:::n:val York castle Experience of Jews over time Jerusalem . and crusadss linvaders Jihad EthsZ ot

dusing medieval times using case studies on
charcterisitics and evaluating the overall features
¥ their underianding of Black history that will be
d in the Civil Rights Movement unit in year 9.

Understanding 1he key features and characeteristics of irealment of a minorty over time,
exploring the origins of anti semitism and making links to different {ime periods. This will

Cromwell unit in year 8 and in the Holocaust unit in year 9.

create he foundations for their undertanding of Jewish history that will be followed up in the

Undersanding the key fealures of the crusades and {he motivations and range of reasons
for joining them, Evaluating the reasons and reaching judgment on why people joined the
crusades

Carloon from exchequer roll
Recap of characteristics from last lesson
Visual stimuli to generate class discussion

Recap of characteristics from last lesson
Visual stimuli to generate class discussion
Who's point of view is right? - discussion
Pilgrimage discsussion

ing conclusions and evaluating significance as
)2, A03, AO4

Plenary tasks including short paragraphs, drawing conclusions and evaluating the threat to
lJews ovaer time A01, AO2, AD3, AO4

(Questioning throughout lessons

In class evaluation activily on the life of the Jews in the middle ages identifying times of
Ipeace and dangerA01,A02,A03

Plenary tasks including shorl paragraphs, drawing conclusions and evalualing the threat
to Jews aver time A01, AQ2, A03, AO4

Questioning throughout lessons

In class assessment activity identifying the key features of the crusades and avaluating
|the overall impact and significance of them

|Analysis of cartoon

PEEL paragrpah

'|Surprise me HW on "Were they CRUSADERS or rNVADﬁS?’

BBC Bitesiza, History learning zone




literacy and

SKILLS

Year 8

How did revolutions transform Britain and the rest of the world between 1485 and

terms (AO1)

17897

Year 8 topics

Why did Henry Vil have so many wives?

How did Elizabeth | save England from a Superpower?

IRATIONALE (including SMSC)

the develop t of Church, siale and society in Britain 1509-1547 following on from Medieval
|England in year 7. To show how Henry was 'renai: man. {our how the Church
Iof England was formed around Henry ViI's desire for a boy and response to the Reformation. To ensure

and | ledge of diff b Catholicism and P

Knowledge and Interleaving (if relevant) Henry Vil Renalssance Re";-::;me Reformation | Break with Rome Wives Bloody Mary A Tolerant Society? Spies Exploreres Armada Sha:zrlt(‘e:;:re:re's James |
N Following on from Henry VIIl, introduce to ihe of Church, state and society in Brilain 1547-1603.

How society was caught up in bitter division the C and P fo d how the
Prolestant faith embedded itself as ihe stale religion during this periad. How Elizabeth managed fo protect herself
against foreign i and foreign i ian. Make the aware of how the Age of expleiration led to the birthin:
lof the British Empire which will be locked at later on in ihe year.

Introduce fo stud
Studenls undersian
Make studenis

Do Now / Retrieval Practice at the start of lesson - E.g.

initial Stimulus, Piclures, Cartoons etc
[Source Analysis

lQuiz Questions

Initial Stimulus, Piclures, Cartoons etc
|Source Analysis

Quiz Questions

Initial Stimulus, Pict
urce Analysis

Quiz Questions

Plenary tasks including shorl paragraphs, drawing piclures, summarising {erms in own words A01, AOZ
AD!

[FORMATIVE ASSESSMENT Plenary tasks including short paragraphs, drawing pictures, summarising terms in own words A0, AO2, A03 Plenary fasks inclu
PEEL paragraphs PEEL paragraphs
R Booklet - h rk Main cause of the E
I5UMMATIVE ASSESSMENT Religious Change under the Tudors - causalion essay

HOMEWORK that [ncorporates previous leaming (sp: }

Armada Froni Page Newspaper

Liames | letler, Rest

(USEFUL WEBSITES

htips:/iwww.bbc.com/bitesize/topics/
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Why did England go to war with itseff?.

Was Cromwell a hero or a vilain?

Why did no one stop a Dutch invasion

TheGukewder Charles | Casues for War Civil War Exeaion ol 1o nwelinthe War|  Ireland Jews Refigioly King in all but Name Retum of the King | Plague 1665 Fire 1666 Jamea Glofious Revolution
Plot Charlon + Freedom? .
lents the development of the state, plitcal power and society in Brilain 1603 - 1649, Help Continue development of state and political power and saciety in Britain 1649-58 by looking af Al of Follgwing on from C 1 to the develop t of stale and sociely in Britain 1658 - 1688

d how inued religious & polifical ted to the falling oul Pariament and Charles |
aware of the growing power of Parliament in the running of the couniry. Show how this
culminafed in civil war and end of a monarchical state.

Cromwell. Focus on his role in getting rid of the King, his contorl of the Rump Parliamaent, aclions in
Iretand, aliowing the Jews back to Engfand, religious freedoms, and his king like reign

IThe retumn of monarchy, rejection of ihe Stewarls for the Oranges. Students o consider society dealing with
plague and fire 1665&6.

tures, Cartoons eic

ource Analysis

Quiz Questions

Initial Stimulus, Piclures, Carloons etc

Solrce Analysis

CQurz Questions

nitial Stimulus, Piclures, Carloons etc

1ding short paragraphs, drawing pi b ising terms in own words A1, AO2, AG3

PEEL paragraphs

:nglish Civil War - causalion essay -

Plenary tasks includi

short p

grap

“AD3

PEEL paragraphs

ising lerms in own words A01, AO2,

PEEL paragraphs

Plenary lasks including short paragraphs, drawing pictures, summarising terms in own words AD1, AO2, AD3

lCrumweH sources and key events essay - interpretations and significance

sarch 2 current civil wars

Cromwall Bio

Chary Entry

hitps:/Awww.bbe comibitesize/topics/




Undarstanding

Why did the Industrial Revolution Change the World?

Did anyone try to stop the slave trade?

Was the British Empire a force for good?

Suprimes me homework: Childern of the revolution - The white slaves of Britain

Surprise me homework - The Brilish Empire - force for good?

Change Inverors Arkwright Blincoe” Children Middte Passage |  Plantatiors Puristment |  Abolionists 5";:;‘2:‘; for|  apoition | Why Empire? Ireland China India South Africa Context
1 Introduca students to changes to ideas, industry and empire: Britain, 1745-1833. Explain how irocicerst
Introduce students to changes in ideas, political power, induslry and empire: Britain, 1745-1901 much of the Brilish Empire and Econofmy wis based on the Trans Allalic Slave Trade. Reflect on | Introduice students 1o changes in ideas, political power, industry and empire: Britain, 1745-1801. L onsider the’s
Consider what changed agricullure and industry, who made the changas and what the impact of the eruel nature of the trade, the di in ing up 1o and ign led by the Aboliion | Siudents to leamn about the reasons for expansian of the Brilish Empire, the impact it had around new politics

those ch ware. Also the on socisty, aspecially in regard to children. movement to get rid of slavery all . Use Indusirial R and Slavery lo given a the world and the peoples affected by it P

platform o leam abaut the British Empire.
Stimulus questions Recap questions on previous {opics Initisl Stimulus, Pictures, maps, etc
initial Stimulus; Piclures, Cartoons etc Initial Stimulus, Pictures, Cartoons etc short story ' _ JInitial Stimulus,
[crosswords Source Analysis urce Analysit
lsourcal document analysis key word definition {Quiz Queslions
Plenary {asks including short paragraphs, drawing pi terms in own words A01, Plenary tasks i short paragraphs, drawing piclures, ising terms in own words Plenary lasks including short p h ing piclures, terms in own words | Plenary tasks i
AO2, AD3 AD1, AO2, AD3 AD1, AO2, AC3
PEEL paragraphs PEEL paragraphs PEEL peragraphs

Letter

Source Assessmenl

Abolitionist Research

Surprise Me Homework

hgz:ﬁwww,bhc.mm{bi&shehopiw




e

Why did the French chop off people’s heads?

Bastile Termor tmpact Napoleon

Jdents 1o changes in ideas, polifical power in France 1789-1803. Students to

hanges within an industrial saciety, the growih of educated middle classes and

Wl thinking resulting in revolution and revell. Studenis to leam aboul how the
revolution took placa and the impact on French saclety,

Piciures, Cartoons elc

ising terms in own words

luding shorl p di g pi
AD1, AO2, AD3

PEEL paragraphs




SKILLS (including literacy and
numeracy)

Understanding of abstract hsitorical terms

N

Year 9 topics ISLrlfragstiss |Worid War | |inter-War year:
; How What life was
) The significance | The difference . -
= Victorian | The The tactics of [The r = ety W recruitment to like for a o
[Knowledge and Interleaving (if relevant) H'::t.'ﬁ‘y of attittudes to |significance of|the suffragstte [obstructions to ;Lm’;‘ome 3 m]Causes o Bnd-other ! the armed specific he ggg;ﬁ lt;laen;:a);fnt‘r;e Fatle Versaillest
9 women  |Suffragists  |mevement female suffrage " forces was individual in i
the vote conflicts N
carried out WWI|

|RATIONALE (including SMSC)

To ensure that students understand how British women came to be enfranchised. To
acknowledge why voling is important and why universal sufferage is a key component off z : c i

democracy. Studetns will build on tehri knowledge of Victorian Britain covered in the Assassination of Archduke Franz Ferdinand, Nationalism . To undertsand what we mean by
lindustrial revolution and British Empire topics in year 8.

To understand the causes, signifcance and outcomes of of WW! - Alliances, Arms Race,

'triggers’ and historical fipping points’. Examining the extent of causation and significance.

To understand
understand |

\Visual slimuli to generate class discussion Video clip Initial stimulus n
Stimulus question Recap questions Pictogram
Do Now / Retrieval Practice at the start of lesson - E.g. |5 W's Key word definition Political cartoon
Political cartoon Visual stimulus
Spot the connection pictures Spot the connection pictures
Quiz questions
rPEEL paragraphs PEEL paragraphs PEEL paragrapt
FORMATIVE ASSESSMENT(S)
AFL tasks eg. source analysis JAFL tasks eg. Source analysis JAFL tasks eg. ¢
iCom:apl check questions JConoapl check questions iConcept check «
lem of unit in class test on the Suffragettes - sources on usefulness and different End of unil in class lest on the Baltle of the Somme and General Haig - interpretations AO1, .
PUMMATIVE ASSESSENT interpretations AO1, AO2 AO3 702 AD3, AO4 ‘ Eiaict unkt esea
rResaarGh on key figures of the Suﬁragettes |New paper front page/article on the assassination of Franz Ferdinand Treaty of Versai
HOMEWORK that

JUSEFUL WEBSITES

BBC BITESIZE
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\Understanding of abstract hsltorical terms

anding of abstract hsltorica terms

IExam Preparation

H Cable Street Holocaust
Cg 5 4 League of . . H " Did all .
Versailles 2  Rise of Hitler g:r:ed:g H:\':;r ‘Hl"llne:‘ls [oIEln Nations & Cable Street Ig'i—:m:ry L,'fe t|)|efore g:’:i:i);:: Ant Nazi Policy Germans hale L:e::,me
P .Appeasement 9 Jews gnesios

the social , economic and political context of Hitler's ascendency to power. To
theintemational political context that lead to WWII -with a specific focus on

appeasement and wilful encouragement of Adolf Hitler.

To understand the social , economic and political context of the
rise of British Fascism and the BUF and the repsonse from the
community in the East end.

lessons we can leam from history.

To understand and gain knowledge of the Holocaust and the lead up.to it.Nazi
legislation and its impact, ghettoisation and its effects. Industrialised genocide and the

To understand the ral
outbreak of WWII - Ir
Appeasement, Wilful
ffor war, Trealy of Ver
Hitler.

saterial - picture, cartoon , advert etc.

Initial stimulus material - picture, cartoon , advert etc.

Quiz questions

linitial stimulus material - picture, political cartoons , advert etc
Propaganda, quotes

Quiz questions
Challenge questions

Key words
Quiz Questions
Challenge Queslions

s

Source analysis,

guestions

PEEL paragraphs
AFL tasks eg. Source analysis

[Concept check questions, card sorts

PEEL paragraphs

AFL tasks eg. Source analysis,

Model answers, Peel§
prioritisation of cause

success criteria

1y on the reasons for Hitler's rise to power - causation AO1, AO2 AO3

ISurprise me - creative homework assessment task AO1, AO2 AO3

End of year exam on {
Ihe Holocaust; AO1, A

lles cartoon and questions

Research project - Surprise me homework

IReuision material




Understanding of abstract hsitarical terms
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Understanding of abstract hsilorical terms

World War Il Civil Rights IDays that shook the world
Acheivemnts
Context of the MLK + and failures
What caused WWI1I? [puntirk g:::fn“ Russia ":,d.ep;"de"‘ WWiIl posters Civil Rights 'I‘a"°"'§’:’2§t’ty Litle Rock |Freedom  |ofthe Black Assessment Days that sho
proje {Movment us boy Riders power
movement

nge of different causes that lead to the
1action of the League of Nations,
encouragement of fascists, fack of appetite
'sailles , the behaviour and ideology of Adolf

To gain knowledge of some of the most pivotal moments in WWII. To encourage
evaluative skills assessing the significance of historical events within
WWII.Successes and failures associated with thte British campaign. Establishing
Jlinks from WWI to WWI - expansioriist foreign policy to compensate for humiliation|

after WWI, desire for redemption etc.

v

To gain knowledge and understanding of the Civil rights movement considering the
context of the Jim Crow South with analysis and evaluation of the relative successes
and failures assoclated with Civil rights and Black Power.

To gain knowledge and understanding of
To grasp why they were so significat
Evaluation of the |

Poster task

Quiz Questions

Key terminology /words

Key terminology
Concept check questions

Analysis of Photos from the period

Concapt check questions

|image analysis

saragraphs, peer assessment,

Model answers, source analysis

Exam techniques

(Concept check questions

HSource analysis

IModeI answers and reflection

rAFL tasks eg. paired discussion, Coricept check questions

Research task

Creation of Auido and visual materials to
event

‘he causes of World War Two and sources on
\02 AO3,

ISurprise me - creative homework assessment task AO1, AO2 AO3

IEnd of unit test essay AO1, AO2 AO3

Power point propject with accompanying
studenis b

tndependent study project - poster task

Presentation




ok the world

I different events that shaped the word.
1t and what their impact has been .
egacy of events.

convey the significance of chosen

reosurces developed indepently by




SKILLS (including literacy and
numeracy)

Understanting of abstract isharicalteims

tarms

Year 10 topics

C1000-c1500: Crime & punishment in medieval England

Crime and Punishment 1500- 1700

Crime and Punishment 1700-1900

Knowledge and Interleaving (if relevant)

Saxon crime |Saxon crime
prevention  |prevention

Crime
prevention
change in
the Later
Middle
Ages?

Did the church help or hinder
justice iri the early 13th century

Why were
Monarchs
50 worried
laboul new
crimes
1500-17007

Gunpowdar
plotters

Witch craze
in the 17th
century

Why were Monarchs so
Mary Jones worried about new crimes
1500-17007

‘new’ crimes

in the Transportation Punishment
{industrial to Australiaa reformers
period

RATIONALE (including SMSC)

To introduce the unit of study and assessment criteria and objectives. To
explore the key features of nature of crima and puriishment in‘the medieval
period. To prepare for exam questions on this topic through careful
understanding, planning and devleopment of technique and knowledge.

To explore the key fealures of crime and punishment in this period with a view to
levaluating change and continuity on the themes of policing, punishment and
nature of crime. To prepare for exam questions on this topic through careful
understanding, planring and devieopment of technique and knowledge.

To explore the key fealures of crime and
evaluating change and continuity on the the
crime.To prepare for exam questions on this tc
and devleopment of tect

Do Now / Retrieval Practice at the start of lesson - E.g-

Key words definition

Recap from previous lesson

Questioning and short written task

Review essay question feedback and redraft/re write section

Key words definition
Questioning and short written task
Recap from previous lesson

Review essay queslion feedback and redrafi/re write section

Key wards definition
Questioning and short written task
Recap from previous lesson

Review essay question feedback and redraft/r

Practice questions A01,A02,A03

Practice questions A01,A02,A03

Praclice questions A01,A02,A03

Exam practice questions

Exam practice questions

FORMATIVE ASSESSMENT(S)

IAll exam-type questions covered; recall, explain why, significance etc All exam-type questions covered; recall, explain why, significance etc Al exam-type questions covered; recall, explai
SUMMATIVE ASSESSMENT [Mock exam/End of Unit test [Mock examvEnd of Unit test JMock exam/End of Unit test

Research, time lines, data capture Research, time lines, dala capture |Resaarch, time lines, data capture
HOMEWORK that P previ ing

IE:t.arn practice questions

USEFUL WEBSITES

BBC Bitesize, History leaming zone
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Crime and Punist t c1900—pi t: Crime and punishment in modern Britain Crime and punish - luating change over time IWhllechnpni, ¢1870-c1900: crime, policing a
p . Why is the Nature of How did
Silent System, Change in Change in | e i Nature of law |Nature of - e .
Law W) s eKiBenticy Conscientious fenforcement |punishment criminal What are the key factors of Whitechapel in gonditionsin

Bloody Code |Pentoville & crime in the policing in the the East End | Whitechapel

. enforcament ] 5 punishment of the safest case 8 activity change
gbelishec :B:t:r:'la in 1700-1900 '(i;:::::xelh Z:s{:'e‘h offenders time to steal? remembered chisctors |f|::ang$1dhisto ?p:::gidhisto changed 008K rlhe 5603 help the Ripper |and policing
¥ ry ry today? % Y g i through histary to commit his
murders?
To explore Ihe key fealures of crime and punishment in this period with a view to
< 5 2 . 5 " ! . levaluating change and continuity on the themes of policing, punishment and nature X

punishment in this pariod with a view to To. expigre the key fealures .°’ crime and punishment in !hls pem_:x! with a view to of crime. To prepare for exam questions on this topic through careful understanding, To introduce thle unit of sludy and assessmept <
mes of policing, punishment and nature of  Jevaluating change and continuily on the themes of pelicing, punishment and nature of planning and devleopment of technique and knowledge. [features of Whilechapsl and the challenges in
spic through careful understanding, planning lcrime. To prepare for exam questions on this topic through careful understanding, prepare for exam questions on this topic througl
ique and knowledge. planning and devleopment of technique and knowledge devieopment of technique and knowledge

Key words definition Key words definition |Key words definition

Questioning and short written task Questioning and short written task Quastioning and short written task

Recap from previous lesson Recap from previous lesson Recap from previous lesson
3 write section Review essay question feedback and redraft/re write section Review essay question feedback and redraft/re write section Review essay qusstion feedback and redraft/re

Practice questions A01,A02,A03 L, . : :
Practice questions A01,A02,A03 Practice questions AD1,A02,A03, AQ4
in why, significance etc IAll exam-type questions covered; recall, explain why, significance elc All exam-type questions covered; recall, explain why, significance etc IAll exam-type questions covered; recall, explair
[Mock exam/End of Unit test {Mock exam/End of Unit tesl Motk exam/End of Unit test
FResearch, time lines, data capture Research, time lines, data capture Research, time lines, data capture
Exam practice gueslions Exam practice questions IExarn practice questions

BBC Bitesize, History leaming zone
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Understanding of abstract hsitorical terms
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| Understanding of abstract hsitorical terms

nd the inner city

Whiy did the
|Whitechapal
polica fear a
race riot?

Lontion
Police as
slupid?

Warren versus
Henderson

Efizabeth’s successlon to the throne: Threats to Elizabeth |Eﬁubel'}|un society
| N
Increase in
- What Why was poverty and .
Ellz;bethan problems did What kind of Church did Challenge Mary Qt.!een Northern ) Mary, Queen Spanish vagabondag Education
|society and ] g ] : ffrom the of Scots in Earls Revolt | Catholic plots Golden Age |under
ovemment Elizabeliyface ElizZeclicions el okl 5597 Puritans 15687 in 1569 of Spols dimeda 2in Elizabeth
o in 1558 executed? Elizabethan
England

sriteria and objectives. To explore the key

ising sources and making inferences. To
h careful understanding, planning and

To introduce the unit of study and assessment criteria and abjectives. To
explore the background to Elizabeth's ascension and the nature of the British
monarchy system in 1558. To prepare for exam questions on this topic lhrough
careful understanding, planning and devleopment of technique and knowledge.

To explore the separate {hreats and reasons behind them. To evaluate the range of
threats investigating which threats were the most concerning, why and the methods
Elizabeth overcame these threats. To prepare for exam questions on this topic through
careful understanding, planning and devisopment of technique and knowledge

To explore the key features of Elizabeth:
vagabondage, poverty and exploratic
|Elizabethan socety was ' a golden age *. Tt
through careful understanding, plannir
knowlt

write section

Key words definition
Questioning and short written task
Recap from previous lesson

Review essay and question feedback and redraft/re write section

ywhy, significance etc.

Key words definition
Questioning and short written task
Recap from previous lesson

Review essay and question féedback and-redraft/re write section

Key words definition
|Questioning and short written task
|Recap from previous lesson

|Review essay and question feedback and |

Practice questions A01,A02,A03

All exam-lype questions covered; recall, explain why, significance etc

Practice questions A01,A02,A03

[All exam-type questions covéred; recall, explain why, significance etc

Practice questions A01,A02,A03

All exam-type questions covered; recall, ex

Mock exam/End of Unit test

Mock exam/End of Unit test

IMock exam/End of Unit test

Research, time lines, data capture

Exam practice questions

|Research, time fines, data capture

Exam practice questions

Research, time lines, data capture

Exam practice questions

BBC Bitesize, History learning zone




Evaluating Elizabeth

Explorerrs
zzoerés, palst and Raleigh or
problems at Drake?
theatre A .

Does Elizabeth deserve her successful reputation?

an society including education, theatre,
an with a view 1o evalualing whether

3 prepara for exam questions on this lopic|
g and deviespmant of technique and
adge

To evaluate the key features of Elizabethan England and
how much change occurred during her period of reign. To
prapare for exam questions on this topic through careful
understanding, planning and devieopment of lechnigue and
knowledge

-edraft/re write section

—
Key words definition
Qusstioning and short written task
Recap from previous lesson

Review essay and, question feedback and redraft/re write section

‘plain why, significance etc.

Practice questions A01,A02,A03

All exam-type questions covered; recall, explain why,
significance etc.

{Mock exam/End of Unit test

Jﬁeseamh. lima linas, data caplure s

Exam practice questions







SKILLS (including literacy and numeracy)

Understanding of abstract hsitorical terms

Russia under Lenin

IStaIin's Russia

[Year 11 topics Tsarist Russia
(Why was
Russia Oppositionto |impactof first 1917 February * cC504/ Folinevie> Consolidationof  Lenin & Givil |War Consolidation
Knowledge and Interleaving (if relevant) ifficult to the tsar i war e - failures Korr_\llnv Revolt .ober power War Commanism Kormilov Revalt NEP Sealin gain power of power
fsovem Provisional Govt volution

RATIONALE (including SMSC)

To introduce the unit of sludy and assessment cnlena and objectives. To explore the
key features of Tsarist rule and lo appreciate the problems lzading to ravolution

To understand why there was a second revolution in Russia in 1917 and the nature of
ism under Lenin. Similanity and difference pre-Boslhevik rule to Leninist rule

To explore Stalin's rule and hc
Russia, E

Do Now / Retrieval Practice at the start of lesson - E.g.

Key words definition
Recap from previous lesson
Cluestioning and short written task

Role play
Review essay question feedback and redraft/re write secfion
Film clips

Key wrods definition
|Recap from pervious lesson
Questioning and shorl written task

Review essay question feedback and redraft/re write section
|Film/song clips

Key words definition
Recap from previous lesson
questioning and short written tas

|Review essay question feedback
Film/song clips

§Short written tasks, plenary evaluations,

short writlen tasks, pleanry evaluations

Jshorl writlen tasks, pleanry eval

FORMATIVE ASSESSMENT(S)

all exam-lype questions covered EG Exam technigque - Explain why WW1 had a greal . . q . g all exam-type questions covered

[ mpact on RussiaWhy were there revolutions in Russia lall exam-type questions covered eg Why did the Bolsheviks win the Civil War bolicy?

ng Why did the Bolsheviks win the Civil War? Give one re

ISUMMATIVE ASSESSMENT _IEnd of unit test End of unit test Mock examination

Research, lime lines, data captdre Research, time lines, data capture ~Research, time lines, data capt
HOMEWORK that previ ing

Exam technique/essays Exam technique
USEFUL WEBSITES | BBC Bilesize, History.leaming zone




‘Understanding of abstract hsitorical terms

of Stalin's’ Russia

p

Superpower relations 1941-81-origins ‘of Cold War

Methods of
. control - Industrialisatio o
Cult of Stalin purges/ show  |n Collectivisation|
trials

Effects of
Industrialisati
on

Effects of Culture under

collectivisation |Stalin Stalin

Religion under Education

Evaluating
Stalin

ideological
differences
between
superpowers

containmnets

Berlin Crisis
1948-49

Rival alliances

Arms Race

w he stayed in power and his key policies to modemise Soviel
‘valuating the nature and impact on society

To understand and evaluate the impact of Stalin'srule on the Soviet.Union and how soclety
ichanged dramatically. Comparisons with life under Lenin. Purpose and extent of charige

To understand and evaluale the reasons why the Cold War starled , the differences between the
uperpowers and the shifling alliances, growth os Soviet expansion, development of the Cold
\War and the focus of Germany in the conflict and growth of East-West riviary

k
¢ and redraft/re wrile section

Recap from previous lesson
Questioning and short writlen task

Review essay question feedback and redraft/re write seclion
Film/photo clips
End of unit test essay AO1, AO2 AO3

Recap from previous lesson, questioning and short written tasks

recap

Key terms

questioning and short written tasks
Review essay feedback and redraft

short film clips/sources inferencing
End of unil test A01,A02,A03

1ations

eg why do interpretations differ on Stalin's collectivisation

ason why-these interpretations are different

short written tasks, pleanry evaluations \

lall exam-type questions covered

Give two things you can infer

short written tasks and plenary evaluations

Exam questions eg Expalin two consequences of the Potsdam Conference

End of unit test

JMock examination

End of unit test

Mock examination

ure

Research, time lines, data capture

Exam technique

lexam technique

Research, time lines, data caplure,




Cold War crises 1958-70

IEnd of the Cold War 1970-91

Berin CASls | Guban Missl . plgenstan  |cotapse of

and building of | SuC2n Vissle Invasion of Czechoslovakia Détente : Soviet control of |Gorbach Fall of-Beriin War
Crisis 1962 . Second Cold i

Wall 58-61 \Wart Europe

consequeénces short and long-term

Three-Cold War crises- how they came to be key fiashpoints in Cold'War - causes, events and

Examining the hope at the end of the 1960s and'70s reflecting improvement in superpower
relations to the impact of invasion of Afghanistan and the 'Second Cold War'. Reasons for the
endo fthe Cold War

Key words
questioning, éhort written tasks
Review essay feedback/redraft

Shortfilm clips??sources and inferencing
End of unit test A01,A02,A03

Key words
recap from pervious lesson
{Questioning and short written tasks

Review essay question feedback and redraft secotion
Film/song clips :

short written tasks and plenary evaluations

|Exam questions eg wiite a narrative account of the Pragus Spring

short written tasks and plenary evaluations

Exam questions eg Explain the importance of SALT 1

Eg Explain two consequences of (h esoviet invasion of Afghanistan

|End of unit test End of unit test
Mock examination Mock examination
[Research, time lines, data capture Research, time lines, data capture,
Exam technique iExam technique




SKILLS (including literacy and
numaracy)

Understariding of abstract hsliorical terms

| Understanding ot abstract haltorical terms

Year 12 toplcs

1. Weimar - 1918-1923

Iz. Weimar - Golden Years 1924-1929

3. Weimar - Great Depression

Establishment of the Threats from the Left &

impact of the Great

Govemnments Collapse of Weimar

RATIONALE (including SMSC)

of Versailles.

leconomy, foreign policy and culture. Studens will use {heir undersianding of

implications of its origins including the impac! of World War One and the Treaty ilhe conssquences of the First World War from previous T

Knowledge and Interleaving (if relevant) Impact of World War One Weimar Republic Right Politics and economy Foreign policy Culture and Society Depression
To introduce the unit of study and | criteria and obj . To exp 5 . ? e — To explora the impact of he Greal Depression and evaluale the role it plays in
tho key 1 of Waimar's v end b o the stability and To understand and evaluate the following ihemes of Weimer life: politics, the downfall of the Weimar Republic snd subsequance rise of Hitler.

Undersianding the collapse of the democratic system during the year of 1929-
1933

Do Now / Retrieval Practice at the start of lesson - E.g.

ey words definition
Visual stimuli 1o spark discussion

lasi lesson with key words, questioning or short written task

[Raview essay queslion feedback and redraft/re write section
lesson

Di ion or questions based on pre

key words definition
\Visual stimuli 1o spark discuasion
Review last lesson with key words, questioning or short writlen task

Review essay question feedback and redraflre write section
Discussion or questions based on previous lesson

key words definition
Visua! stimuli to spark discussion

Review last lesson wilh key words, questioning or short written task

Review essay question feedback and redraft/re wrile section
Discussion or questions based on previohs lesson

Prauss: "We have republic but no republicans’ - essay A01, A02, AO3

Were the Golden years really golden? A01, A02, AO3

How far do you agree thal ecanomic problams were the main consaguence of

yaar 13

ar 13

FORMATIVE ASSESSMENT(|S)
: B J n i 1 - ihe TOV for Germany 1918-337 A01, ADZ, AO3 Questioning in lessons, short
Guestioning in tessons, shorl written lasks, plenary evaluations Questioning in‘lessons, short wrillen tasks, plenary evalualions written tasks, plenary evaluations
JsuAnATIVE ASSESSMENT Moick exam to be completed al end of year 12, main A level to follow at end of Mock exam to be completed at end of year 12, main A level 1o follow at end of Il:la:?k;xam 1o be completed af end of year 12, main A level {o follow al end of

HOMEWODRK that incorporates previous lsaming (spacing)

Prauss: "We have republic but no republicans' - essay - homework assignment

R tasks, questions from k on pages

s from k on relevant pages *

tasks, g

|

R h tasks, q from onrelevant pages

USEFUL WEBSITES

BBC Bitesize, History leaming zone
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4. Nazi Germany - Consolidation of power

5. Nazi Germany

6. Nazl Germany - Causes of World War Two

7. Nal Germany - The war years

Rise of {he Nazis Legal Revolution Gileischaltung

by Sodlety Party and :r:g;%?r:la Culiure and
state Opposition minorites

Anschlluss
(German Hitler's Invasion of |& Appeaseme |League of
history ideology Poland Czechoslov nt Nations
akia

Gemmany at war

To understand and evatuate the rise of the Nazis through locking ot the rofe of
legal means and political infrastr . To apply k dge to
with the Weimer on lhese themss.

[

To explore and evaluate the impact of Nazi ideology, economy, society, party and
siate, propaganda, terror and opposition and culture and treatment of minoroliesTo
apply k dedge to a ison wilh the Weimer on these themes.

To introduce the interpretations (part ¢} element of the course through
lexploring the historical debate surrounding the outbreak of WW2. Evaluate the
key lines of hisolircal argument and apply 1o praclice part c question

To ey of life during WW2
minorities and ofher groups. To apply knowledge to
with the Weimer on these then

ey words definition

isual stimuli lo spark discussion
Review last lesson with key words, questioning or short writien lask using

Review essay question feedback and redrafi/re write section

kiy words definition
Visual stimuli to spark discussion

Reviow last lesson with key words, questioning or shorl writlen task

P Pt

k and redraft/re wrile section

Discussion or questions based.on previous lesson

essay q
L5

or based on p lesson

key words definition
[Visual stimuli 1o spark discussion
Review last lesson with key words, questioning or short wrilten task

Review essay question feedback and redraft/re write seclion
Discussion or questions based on pravious lesson

key words definilion
isual stimuli to spark discussion

Raview last lasson with key words, questioning or she

[Review essay q and wrile

|Discussion or questions based on previous lesson

How accurate it is to say that Hitler’s rise to becoming a dictator was achieved by legall
revolution? AD1, ADZ, AO3

[Quastioning in lessons, short written tasks, plenary evaluations

[Optional essay to be set in class on key theme of Nazi Germany (part A question) AO1, AO2,
ACE

[Quastioning in lessons, short written 1asks, plenary evaluations

Parl Cir 15 unit AO4 p essays, source analysis

P

Questioning in lessons, short written tasks, plenary evaluations

Pan C inlerpretations unit AO4 praclice essays, sourt

(Optional class essay on'asepct of life; treatment of m

JQuestioning in lessons, short writlen tasks, plenary e

Mock exam to be completed at end of yedr 12, main A level to follow at end &f
yaar 13

Mock exam lo ba completed al end of year 12, main A level to follow al end of year
13

IMock exam to bs completed at end of year 12, main A level (o follow at end of
lyear 13

Mock exam to be completed at end of year 12, main /
year 13

How accurate it is to say that Hillar’s rise 1o becoming a dictalor was achieved
by legai revolution? A01, A02, AO3 S

tasks, que fromi on { pages

IRmsndn tasks, questions from texibook on refevant pages

IResearch tasks, questions from texibook on relevant pages

from on

h lasks, quest:

BBC Bilesize, Hislory leaming zone




of the politics, economy and life fn italy In th

wemthekev{eatums

et 3 =
8. FRG - Adenauer era Is. FRG - The final decades 1. The Liberal State c1911-18
" Politics Economy HA—f = Economic - . . Giolith's Growing
. 3 t de . o
giaaiSoiton ) ugr:\l‘:mm'::l‘;ﬁhc under under Opposnmsno.: 05 iencickical |changes in .0"’1?75;;0" :;'::G'" the Oc‘::mm::::‘d Sfc 19 ltaly governmeni, |inslability 1912- First World War: events and impacl
Adenaur  |Adenaur 60s and 70s | 7 1911 1914

under the Nazis for athnic)

complete a comparison
\es.

allies. Explore key polilical, economic and treatment of political opponent
policies of Adenaur .

To understand the contexi of how Germany was lefi after WW2 and {reated by

understanding of the whole course with rgview of content and comparison
activilies.

To undarstand the key features of the final decades of the FRG. To consolidate

Undersiand characleristics of Italy prior 1o the rise of Fascism, as well as social, economic and
political tensions that paved way for fascism. eg North -South divide , lack of economic and
political infr , Trasf i foreign palicy blunders, enfranchisement of
the alisn people, decline of the Liberal state

key words definition

Visual stimuli to spark discussion

key words definition

Visual stimuli to spark discussion

Knowledge organisers: based on siructure of assay.

Essay plan for final essay

st written task Review last lesson with key words, gueslioning or short written task Review. last Jesson wilh key words, questioning or short written task [Annolation of sample essay on first lopic
section Review essay guestion feedback and redrafi/re wrile saclion essay g foedback and redraft/re write section Creation of summary notes
Discussion or questions based on previous lesson Discussion or questions based on pravious lesson Comprahension g (diff iated/colour coded)
e analysis Chancellor democracy essay AD1 A02 AD2 How far do you agree hat anti-govemment protest changed completely To what extent was the Libyan war in 1911 the main reason for the failure of the Giolitli

inorities either part A or B JQuestioning in lessons, short written lasks, plenary evaluations

valuations

betwsen 1933 and 19897 ACY AD2, A03

Questioning'in lessons, short writlen tasks, plenary evaluations

program? AO1, A02, AO3

Questioning in lessons, short writlen tasks, plenary evalualions.

A level to foliow af end of

year 13

Mock exam to be completed at end of year 12, main A level to follow at end of [Mack exam to be ccmpleléd al end of year 12, mein A level 1o fallow at end of

lyear 13

Mock exam to be completed at end of year 12, main A tevel 1o follow al end of year 13 |

pages

Research lasks, q pages

ions from on

Research {asks, queslioﬁs from textbook on retevant pages

Craation of summary no!es/preparalbry notes relating 1o all lessons
f

Preparation for essays (plans)

Mock exam/Timed essay to be completed in class



Undarstanding o abstract haorcal trms

o TITRE - vy

Understanding of abstract hsitorical lerms

4] % . - ’ ) v, = .

e years 1911-19467 £ ; . J

2. The Rise of M ini and the tion of a fascist rship 1919-26 |a. The fascist state, 1925-40 4. Challenges to, and the fall of, the fascist state, c1935-46
Mussolini Political and

(Chall to . Im lini leconomic q N Foreign

Liberal Stata | EDEVEIOPmentf o power | Creation of fascist dictatorship 1922-26  |Consentand Ly ogyg  [Economic Relations with Cathalic Church intemational 1\ 0o 4035, |Impact of Restoration of democracy 1943-6
of Fascism control 3 q policies standing 1935 WWII 194-43

[post-WwW1 1920-22 relation with 40
1919-22 stale

Explore the creation of a fascist diclaforship in ihe years 1922-6, the role of Mussolini in

Understand the operation of {he fascist state in relation to its own stated objectives and

Explore changes in ltalian foreign policy leading 1o the First World War eg Pact of Steel,lack of

due to the mistakes of his political opponents?
Preparation/reading noles for each lesson.

Preparalion/reading notes for reach question

" parhcu'lar, wse:'nefs 583 .° i poli‘ucall mpc ne;l;;nd the ':‘:lo' n:":.s L) ennbi!ng ha » policies and their actual i vtatior X hip,the police military preparedness, the over nature of ihe ilalian Army, Mililary Blunders, Salo
'ip, appeat o . x CHANLp IR 1alUS, Anll CommURISM, 30<10 stale,propaganda, Autarky,corporatism, Batlles for grain /Marshes/babies efc. Republic and the downfall of Musolini
, economic siability, Aularky.
- r - — m— =
Formative essay plan: To whal extent was Mussolini's consolidation of power from 1922-26 Essay plans Essay plans

Preparatory notes/reading notes for each lesson

responsibility for the murder of Matteolti in 19247 A01, A02, AD3

Questioning in lessons, shor written tasks, plenary evaluations

{Questioning in lessons, short written tasks, plenary evaluations.

Comprehension queslions (diffe i / ir coded) Comprehension qu (diff iated/colour coded) Comprehension qL (diff coded)
Knowledge organisers ‘ Knowledge organisers Knowledge organisers
How far could a historian make use of sources 1 and 2 lo s How st ful were M finds ic policies? A01, AOZ, AD3 How significant were Italy’s wartime economic problems in bringing about the collapse of

Mussolini's fascisl regime in 19437

~

lQuestioning in lessons, short written tasks, plenary evaluations

Mock exam to be completed at end of year 12, main A level to follow al end of year 13

Mock exam to be completed at end of year 12, main A level to follow at end of year 13

[Mock exam 1o be completed al end of year 12, main A level to follow at end of year 13

Creation of summary noles/preparatory notes relating o all lessons

Creation of summary noles/preparatory notes relating to all lessons

Creation of summary notes/preparatoty noles relating 1o all lessons

BBC Bitesize, Hislory learning zone




SKILLS (including literacy and
numeracy)

ﬁndarstanﬂinn_ of'lgh_s‘_.‘u'aﬂ-h'sllddt:al' terms

Vear1s s et

Understanding of abstract hsitorical terms

RATIONALE (including SMSC)

|6 identifiying and evaluating key reasons and factors for change,
continuity and development. To prepare for exam queslions on
this topic through careful understanding, planning and
devieopment of technique and knowledge

view to identifiying and evaluating key reasons and factors for
change, conlinuity and development. To prepare for exam
questions on this topic through careful understanding, planning
and devlieopment of technique and knowledge

s - i ANert s Sahae A L ey L e phire Y Sy
Year 13 toplcs IBmadlh study - Trade IBmdth Study Navy Case Study 1. America
U Intolerabl
;'::’de Mercantili War and |Free Aboliiono exploratio War and Victory i Tenfhnu!o Overview Jintroducti  Tensions ?ass‘:gcre :nZCthirsl War of War of
Knowledge and Interleaving (if relevant] &% compeliti |trade and Entrepots | Age of |Bases and Pax ... of breadthjon to 13 in the ; Independ |Independ
naustiaiiisqy on eal Sy " i sail Britannica Ak studies |Jcolonies  colonies e LR Contnent encep1 ence 2
sation rep sation : party al
. Congress
Explore the ey fealures of trade between 1764-1914 vith a view [Explore the key features of the navy between 1764-1914 witha |10 2Xoiore e key features of America (13 colonies) and ts role

in the British Empire. To undersland the reasons behind it wanting
independence and explore how it gained independence. To
|prepare for exam questions on this topic through careful
Junderstanding, planning and devleopment of technique and
knowledge

|Do Now / Retrieval Practice at the start of lesson - E.g.

key words definition

(\Visual stimuli to spark discussion

Review last lesson with key words, questioning or short written
ftask

Review essay question feedback and redraft/re wrile section
Discussion or questions based on previous lesson

key words definition
Visual stimuli to spark discussion

Review last lesson with key words, questioning or short written
task

Review essay question feedback and redraft/re write section
Discussion or questions based on previous lesson

key words definition

Visual stimuli to spark' discussion

Review last lesson with key. words, questioning or short writlen
task

Review essay question feedback and redraft/re wrile seclion
Discussion or questions based on previous lesson

JIn class questioning and exam practice, AO1, A02, AO3

Iln class questioning and exam practice, A01, A0Z, AQ3

|in class questioning and exam practice, A01, A02, AO3, AO4

FORMATIVE ASSESSMENT(S)
SUMMATIVE ASSESSMENT {Essay 1 A01,A02,A03 |Essay 2 Mock exam in Nov/December A01,A02,A03 |Essay 3 AD1,A02,A03, AO4

lResearch tasks, questions from texibook on relevant pages IResaarch tasks, questions from textbook on relevant pages Research tasks, questions from textbook on relevant pages
HOMEWORK that p ing)

Research tasks, questions from textbook on relevant pages

IReseawh tasks, questions from texibook on relevant pages

lRasaarch tasks, questions from textbook on relevant pages

ISEFUL WEBSITES

BBC Bitesize, History learning zone
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| Understanding of abstract hsitorical terms

\Understanding of abstrac

Case Study 2. Australia Case Study 3 Canada Case study 4 India Case Study 5 nile Valley
Course
The birth Role of impact of MPACLOMoranga infl ey ot [Bengal | Siceman, [Z5°%  [ang Why  Nntroducti 1he
- . |Convicts P! Aboriginal nge Mteatures e Causes, course and |Report  |Easl India jand Sati and conseque |Britain Capluring |Veiled Ruling The
of Macquari British . {colony Tensions in Canada " = O lcourse of & on o .
to setilers communit . of the resulls of conflict and company |Comipany |missionari| . nces of  |refained Egypt prof Egypt Sudan
lAustralia e settlers | overview Indian f Egypt
ies Canadas impact army es muliny Indian control le
mutiny

To explore the key features of Australia and its role in the British
Empire. To understand the reasons behind its selection,
development and contribution to Britain. To prepare for exam
questions on this topic through careful understanding, planning
and devieopment of technique and knowledge

To explore the key features of Upper and Lower Canada and its
role in the British Empire. To understand the reasons behind the

To prepare for exam questions on this topic through careful
understanding, planning and devleopment of technigue and
knowledge

conflict with Britain and the results and impact of Durham report.

ITo explore the key features of India and East India company and
its role in the Brilish Empire. To understand the reasons behind
Ihe conflict with Britain and the results of it. To prepare for exam
questions on this topic through careful understanding, planning
and devieopment of technique and knowledge

To explore the key features of Egypl and Sudan and its
British Empire. To understand the reasons behind Britat
inolvement in both Egypt and Sudan and the results of t
prepare for exam questions on this topic through carefu
understanding, planning and devieopment of technique
knowledge

key words definition

Visual stimuli lo spark discussion

Review last lesson with key words, questioning or short written
task

Review essay question feedback and redraft/re write seclion
Discussion or questions based on previous lesson

key words definition

\fisual stimuli to spark discussion

Review last lesson with key words; questioning or short written
lask

Review essay question feedback and redraft/re write section
Discussion or questions based on previous lesson

key words definition

\Visual stimuli to spark discussion

Review last lesson with key words, questioning or short written
task

Review essay question feedback and redraft/re write section
Discussion or questions based on previous lesson

key words definition

[Visual stimuli to spark discussion
Review las! lesson with key words, questioning or short

lask
Pﬂa\rbaw essay question feedback and redraft/re write s€
Discussion or questions based on previous lesson

Fln class questioning and exam practice, A01, A02, AO3, AO4

|1n class queslioning and exam practice, A01, A02, AO3, AO4

{in class questioning and exam practice, A01, A02, AO3, AO4

In class questioning and exar practice, A01, A02, AO3

JEssay 4 AD1,A02,A03, AD4

{Essay 5 AD1,AO02,A03, AD4

rEssav 6 A01,A02,A03, AD4

Essay 7 A01,A02,A03, AO4

Research lasks, questions from textbook on relevant pages

lResearch tasks, questions from textbook on relevant pages

Research tasks, questions from textbook on relevant pages

Research tasks, questions from texibook on relevant pi

Research tasks, questions from texibook on relevant pages

IResearch tasks, questions from textbook on relevant pages

lRasear:h tasks, questions from textbook on relevant pages

BBC Bitesize, Hislory leaming zone
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'World War One?

Understanding of abstract hsitarical terms

Coursework; Content and contextual knowledge

Coursework; Research

Writing thé coursework

Rising
Militarism and nationalism in
L the Anglo- ’ . Austria- - Inlroduction to Summer work - Introduction to the markscheme and
Imperialism e val Alliances Diplomacy Hungary and July crisis interpretations independent analysis Research requirements Independent wc
race the Ottoman
Empire

Identifying and exploring the key characteristics and historical debate surrounding the causes
of WW1. Temes include: nationalism, imperialism, miritarism, alliances and-diplomacy and
the responsibility of the elites. Students will rely on their understanding of historical events
industrial revolution, the French Revolution and the First World War from year 8 and 9 as
well as their studies of Russian history in their GCSE course.

|Key skills of coursework writing and researching interpretations building on skills
leamnt throughiout their KS3 and KS4 studies especially interpretation skills
covred in the Russia unit in their GCSEs

Applying mark scheme and feedback through producing the final ¢

Visual representations - political cartoona nd video clips

Arlicle discussion

Historical maps

Historical quotes - discussion

INA

Draft of final piece

IIDraﬂ of final piece

Draft of final piece

Final piece of intemally examined coursework

{Final piece of intemally examined coursework

Final piece of intemally examined coursework

Independent reseacrh

{Independent research

{independent research

BBC Bitesize, History learning zone
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SGLLS [Inceting tharacyfnsmarecy)

Papuricomponent Paper 1: Fitness and Body Systems Paper 1;Fitness and Body Syslems Paper 1: Fitness and Body System . Paper 1: Fitness and Body Systems Personal Exercise Programme coursework
Fople T'JP'H:MH uII:-:k hmymdpmr;ysiolow Tople 1: (Applei danato:yandt:)y ology Topic 1: Apped anatony shd pliyelslogy (Respratary System) Topic 3: Physical Tralning Non examined practical and writtan assessment|
Erpins 0 =sie:
E o exch e o il
[zt e P o Astasmis
st Evelamia the usy of 5""" Fossovntll [PRRreray (| e
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SKILLS (incheding Rtaracy/numeracy),

Papteonpanant Paper 1: Fitness and Body Systoms Peper 2; Health and Performance Paper 2: Health and Perfermance Paper 2: Health and Performance Paper 1: Fitness and Body Sysiems
|Tome Tople 2: Movement analysls Topic 1: Health, filness and well-being Toplc 2: Sport psycholgy Topic 3: Socio-cutiural Topic 2: Movement analysis
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SKILLS (inciudiirg numaracy
and literacy)

Topic 7A - Cells

[Tople 78 - Maproduction
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Curriculum Intent

Art and Design is the main subject for students looking to develop their creativity and understanding through a
visual language. Art at its most fundamental level develops your understanding of the world through enquiry and
observation. Responding creatively to your environment is a way of learning more about yourself and other people.
It is therefore a subject which is worth studying for its own intrinsic value.

The department seeks to develop students’ skills in a range of techniques and materials by providing a hlgh
quality art and design education. Inspiring and challenging students to creatively develop ideas. We encourage a
personal response to themes. Students investigate the visual world and learn to develop an understanding of their
work and the work of other artists. Developing a capacity for students to extend and develop their creative ideas
visually can have a marked impact on attitudes and behaviour. We therefore seek to make lessons engaging and
inclusive so that students gain the confidence to fulfil their potential.

Curriculum implementation.How is your subject delivered

KS3-The subject is taught in large mixed ability classes.This has been the case for 20 years despite concerns over classs sizes and lack of flexibilty in placing student with the right level
There is slightly different provision in terms of time in all year groups in key stage3

Year 7 is split into two halves which switch at Feb Half term . They have Art once a week until the changeover at feb

Year 8 is split into two halves which switch at Feb. They have Art three times a fortnight until the changeover at Feb

Year 9 have Art oce a week for the year if they have chosen it. ‘

The subject is delivered by experienced teachers who are able to adapt and refine the curriculum to meet the needs of their students
The content of the curriculum has been developed over a number of years and there is a vast range of support materials

Art equipment rooms and materials are puposefully designed to facilitate work in a range of media.

The department works as a team to ensure a high quality curriculum by undertaking regular CP. D

Curriculum impact- What difference is your subject making

Displays of works and exhibitions have an impact on the learning of all students and an impact on the environment.

The high quality work produced at A level helps to motivate all students to aspire.

Students are able to engage with contemporary issues and learn to express and communicate a visual response. This engages the whole school community
Art provides both a sense of personal expression and a sense of self- vital in a fast moving cultural environment.

Carreers

Yr7 and Yr 8 - differing roles of artists and designers-through artists connections

yr9-Option Talk and individual guidance, Edexcel guidance.Support workshop with practicing artist /designer- ex students

yrl1 - carreers falr individual guidance , Edexcel guidance.What students have studied with A level Art Design.What have students achieved -exam re: What does the course look like?
What is the main route for students who want to pursue this subjects as a carreer

yrl2 -I”proides support for those students applying to Foundation courses. Students are given extensive avdice re portfoloio preparation.Students have been succces



of support

ssful in gaining places at Edinburgh and Cambridge to stddy Art History and Architecture. Students are helped with selection of images for Architecture apps.



Year 7

IDEAS il

Images of Artists
work

Artist Analysis |

Using keywords

Selecting 1=
compositions

about Architectura

B e

ANNOTAUON ADVUT
- the function of

bl dim e

IDENTITY
: Composition Line, Mark Making Symbolism EDElE Form Architectural styles
K (| 1 leavi i inti ki y P i ( Patti
nowledge and interleavige|(ifirelevant) Raintingekily Colour Theory & Texture Ideas about Identity ah::’rdt;?:r;iie;;ng Shape attern Building functions

RATIONALE (including SMSC)

This project serves as a basic intro to the formal elements.Line Tone,colour.These
are then linked to a further exploration of how to apply these skills to the
development of ideas in a thematic project based on Identiry

This project introduces techniques for visualising ideas in three dimensions. Ideas
of space ,volume and form.Simple structures are made which focus on how to
manipulate these elements. Student learn how these élement are explored in the
built environment and in architectural styles

Do Now / Retrieval Practice at the start of
lesson — E.g.

lesson equipment ready to use
MARK MAKING

Colour mixing

Colour identification

What is happening in this image

Collage
Edit
CARD MANIPULATION

FORMATIVE ASSESSMENTI(S)

oral feedback Use of whole school sheet as interim assessment with written
feedback Ebi www

oral feedback Use of whole school sheet as interim asessment with written
feedback

SUMMATIVE ASSESSMENT sheet in book which details levels and ebi www sheet in book which details levels and ebi www
Homework examples-Mark making linked to a study of artists drawings. Tonal and |Create a thre dimensional design of a building using the corner of a shoe box .
HOMEWORK textureal study of teddy bear or orange. Research into artists ideas on Create a city of the future.Create different composition using tone to explore
Identity.Research into imagery associated with own identity atmospheric perpsective . Overlapping buildings-creating space
basquiat,
¢ Patrick H hi NATALI ill i levi i
ARTISTS Kahlo,Paolozzi,Pica atrickteren,sinpiATALIL Siflen wearine, Rietvied building Ma ef’.’Ch pondrzn Zara Hadid Libeskin
i Neshrat Goncharova Peter Blake De stijl
550, Cubism
USEFUL WEBSITES Shroder house video,libeskin on drawing Tate modern

TATE BRITAIN, Natiuonalportrait gallery




Year 8

OBJECTS & VIEWPOINTS ANIMATION
i Composition Composition
‘ _— " ! — L hi
Knowledze and Interleaving (if relevant) .Tone ‘ Positive & Negative Pa|nt!n.g techniques AnalvtlcaI.Swt e Viewpoints Frg.ure drawm.g Colour Graphic Novels
Cubist drawing Shifting planes Cubism Basic perspective Tone Storyboards
eatines shapes Tone

RATIONALE {including SMSC})

knowledge of painting technigues.

This project seeks to apply the skills learnt in year 7 Identity project ,In Objects
and Viewpoint , basic observational drawing techniquesare explored.This is then
developed into a painting composition.Composion techniques explore both
analytical and synthetic cubism.The focus is on extending the students control and

The animation.project also builds on the theme of identities and looks at the
graphical ways images can be developed- Pop art storyboarding and simple
fanimation techniques- (claymation,paper animation are explorid)-.Graphical
technigues for the simplifi  of imagery-Portrait simplification into single
tones and flat shapes and line.Developing a narrative.Layout of

" b

narrrative.C it persp at ic perspective-
foreground,mid ground background.These skills are extended in the Year 9:project
- A different Perspective

Do Now / Retrieval Practice at the start of
lesson — E.g.

5 min drawing
COverlapping shapes
Colour mixing

key words

How does this image work?

flip books
brainstorming
Graphic novels
Five expressions

FORMATIVE ASSESSMENT(S} WWW/EBI- SCHOOL INTERIM FEEDBACK SHEET WWW/EBI- SCHOOL INTERIM FEEDBACK SHEET
SUMMATIVE ASSESSMENT sheet in book records level and ebi www sheet in book records level and ebi www
Examples of homework-Drawing pf mug, drawing of objects on the breakfast Hwk-Make a stop motion animation.Design the title page for the project.Plan a
HOMEWORK table.Negative space-compositions -overlapping shapes and tone.Artists ; storyboard.Create a paper cut out design using the techniques of Norman
research.Planning studies for final piece - Melaren
: Boccioni - Video animation -
Cex li i
ARTISTS Pita!'»s? anne .Nata o Faonchamva BraqUE,Plca.sso bottles,Picassos -  |Waltz with BASHIR Norman Mclaren  Nick PARKS Aha,Peter Gabriel -
Ben Nicholson Juan Gris glass of absinthe y ) -
cardboatd guitar r-Morph
USEFUL WEBSITES TATE MODERN TATE BRITAIN

TRON ANIMATION, PERSOPOLIS- EARLY WORK BY NORMAN MCLAREN

TRON ANIMATION, PERSOPOLIS- €



Year 9

A DIFFERENT PERSPECTIVE

CHANGING YOUR STYLE

PUBLIC ART
3
Drawing using Tone , ! \ Holocaust .
. d d dent Record
Xnowledge and Interleaving (if relevant) 1 &2 point Line e eadent Recm,’mg T 3D forms [ncependent Reccr. Ing Mixed media Memorlals Uil L ] - X i
research Intentions Pattern research Intentions . research intentions
perspective Pattern Public Art

RATIONALE (including SMSC)

Students enlarge thelr experierice of year 8 by engaging with the
wider environment through a study of perspective .Mood and
expression are considered In the imaginative development of a
response to the urban environment. Drawing techniques
assoclated with Portraiture. How to draw space.Use of eye level
with figures-basic rules and history of perspective.

This project looks at the design process for making decorative
body adornments. Skills in the use of 3D techniques. Surface
decoration using colour and pattern are explored. A range of
outcomes can be developed-hat designs In wire and card using
natural forms and referencing Art Nouveau ,Printing Involving
mechanical images and Art Deco. a Armour using card board and
réfence Samural and Rebecca Horn and Gaultier .

«|Using resources from Yad Vashem-Students create a response to

the holocaust .Poetry as well as existing designs serve as an intro
to this theme.Links to visits to Israelmade in Year 9. Collage
imagery-range of techniques explored.printing letters -polyboard
printing can be explored using letter shapes

Do Now / Retrieval Practice at the start of
lesson—E.g..

Draw what you see but focus on how you convey three
dimensions

Where |s the VP
Continuos line drawing

PATTERN SHEETS

Repeats H
Quick drawling techniques related to natural forms

Select words

FORMATIVE ASSESSMENT(S)

WWW/EBI- SéHOOL INTERIM FEEDBACK SHEET WWW/EBI- SCHOOL INTERIM FEEDBACK SHEET 'WWW/EBI- SCHOOL INTERIM FEEDBACK SHEET
4
SUMMATIVE ASSESSMENT sheet in book which details levels and ebl www sheet In book which details levels and ebi www sheet in book which details levels and ebi www
Drawil f . i ive. i i N .
rawing o. a room. Draw!ng of furmFure In perspective. Lettering | Drawings of natural forms_Texture rubbings of natural ] Reseacrh using Yad VASHEM. A personal response o the
HOMEWORK in perspective. My name in perspective. Analyse artwork and forms.research the deslgners and present thelr Ideas. Prelimnary i
; : : theme.Lettering designs based on words from poems.
photos for thetr use of perspective.Find examples of perspective |designs in a range of media
anathony
Rennaissance S green and cyftil Philip treacy Rachel Peter blake lan
2 expressionsism Hannah hoch - | Art nouveau Jean PAUL Surrealist il ! N
ARTISTS origins of X power - 3 Rebecca hormn Eve Gallagher Tom Phillios whiteread Hamilton
Charlotte , distorting artdeco gaultler fashion . .
|persopective R lorbn distorting Broad head daniel libeskin  Finlay
perspectives
USEFUL WEBSITES Berlin gallery- vienna gallery. Uffizi Vand A The design Museum. Tate Modern YAD vashem website .




Year 10

COMPONENT 1

PROJECT 1-Figure, Spaces Places PROJECT 2- thematic
Drawing/markmaki  exploring and How to write a Regerne iy
3 § i Experi Ith Pl i
Knowledge and Interleaving {if relevant)  |ng Painting experimenting with| brief How to AL developing tdeas OB ly .w X 2
N 3 personal response contextual media,materials, personal response
with Acrylic materials annotate LA

RATIONALE (including SMSC)

The assessment objectives that have underpinned the Key stage 3 curriculum are
examined in further depth In this introductory eourse. Standards are explored and
students are guided through each stage of the project. Sufficient time is allocated

Thematlc exploration . Student work on exam Theme. Greater independence in
the selection and development of Ideas. Relevant intro to media -. Focus is on the

Do Now / Retrieval Practice at the start of
lesson - E.g.

so that students can acquire skills and ding at a level c |devel of ideas,making a personal selecting and developii
with their ability. Homeworks focus on developing ined and 1 images, iti luati
drawing skills in relation to objects ,clothing and spaces.

8 F

Timed drawling exercises

ldeas-quick brainstorm

What is important about the image

How does this image relate to the theme discuss
Peer assessment

Timed drawing exercises

Ideas-guick brainstorm

What is Important about the image

How does this Image relate to the theme discuss
Peer assessment

The students work will be interim reviewed using the Departments feedback

for internal resources and Images, Edexcel.

t feedback sheet with d
FORMATIVE ASSESSMENT(S) sheet. The unit will recleve a final fevl with Ebl department feedback sheet with agreed targets
ISUMMATIVE ASSESSMENT assesment grid and taxonomy assesment grid and taxonomy
See Show my homework and medlum term study guides for extensive info Idea research Photographic research Into theme-drawings In support Artist
Homeworks Initially focus on drawing-developing from the simple cc ition to lysis and annotation, Compasition and planning studies. Written evaluation.
more complex stilllife studies. Artlst connections - written . Planning studies Hwk focuses on the devel it of each bjective within the
Bnnotation Research portfoloio and can be individual to the student
Melinda cootsona I I
ARTISTS painting- Salgado [Relevant to theme
Diebenkorn 3
Schierenberg
Cootsona. Natlonal Portralt Gallery. Royal Academy. Tate Modern , Tate Britaln,Crl National Portrait Gallery. Royal Academy. Tate Modern , Tate Britaln,Crl-for
USEFUL WEBSITES

Internal resopurces and images. Edexcel




Year 11

COMPONENT 1

COMPONENT 2

PROJECT 3

EXTERNALLY SET

Knowledge and Interleaving {If relevant)

Researching
primaryand Experimenting with
|

media

Presenting a

developing Ideas
B personal response

1al
lals,

resources

RATIONALE (including SMS5C)

Review of progress in YR 10. Students will have individual targets to work on as
they build thelr last coursework project. Strengths and weaknessses will be
adentified.Themes that have been used have been Transformation,Fragmernts,
Best of British.The project has an extensive formal Introduction-exploring ideas
,artists and processses, Students selct an approach to develop for their final
coursework unit

The exam unit set by the board serve as intro 1o theme .Students are given a
structured intro to artists and techniques before selecting.their approach, weekly
review to check progress.. Student are givenclear deadlines and a planner as this
is @ timed unit in which students can underperform if they do not get to the ideas
well before the final exam.

Do Now / Retrleval Practice at the start of
lesson ~E.g

Timed drawing exercises
Ideas-quick bralnstorm

What [s important about the image
How does this image relate to the theme discuss i

Peer assessment. Respond to the set up

J{What is important about the image

Timed drawing exercises
Ideas-quick bralnstorm

How does thls image relate to the theme discuss
Peer assessment. Respond to the set up

FORMATIVE ASSESSMENT(S)

department feedback sheet with agreed targets

department feedback sheet with agreed targets

SUMMATIVE ASSESSMENT assesment grid and taxonomy assesment grid and taxonomy
Planning sheet with when the work needs to be completed ,the amount and an
Idea research Photographic research into theme-drawings in support Artist far of a devel of a resp to the theme with weekly suggestions
N Eron analysis and annotation. Composition and planning studies. Written evaluation.  [for work.. Idea research Photographic research Into theme-drawings in support
& Hwk focuses on the development of each obj within the Artist analysis and annotation. Composition and planning studies. Written
portfoloio and can be individual to the student evaluation. Hwk focuses on the devel of each it objective within
the portfoloio and can be Individual to the student
ARTISTS R e - National Portrait Gallery. Royal Academy. Tate Modern ,Tate Britain,Crl for

internal resources and images

USEFUL WEBSITES

Edexcel




Year 12

COMPONENT 1

SURFACES

PROJECT 2

Knowledge and Interleaving {if rélevant)

Tone
Colour

Print Making
Palinting

Drawing

Mark Making Texture Mixed medla Collage

RATIONALE (including SMSC)

Students are given a structured intro to work at this level. The theme of Surfaces
is used to engage student in an in deépth examination of techniques, ideas and
artists.Student work in ways and-with materials not available in Yr11. The

|techniques used for recording are expanded and a sustained investigation into
|techniques is conducted.Students then select their ideas for the Personal

investigation- these are written out and negotiated over time with the teachers

Students develop their own personal project- writing and investigating ideas.
Exploring standards and sustaining work. Gallery visits.Students build their project
around a series of final pieces conducted in mock exams.The Royal Academy
summer exhibition becomes the focus of their investigation into artists work.
Students complete their mack exam at the end of the summer or start of the
autumn yri3term

Do Now / Retrieval Practice at the start of
lesson - E.g.

Quick drawing execises woarm up
Timed drawings
What is important about this image

FORMATIVE ASSESSMENT(S) department feedback sheet with agreed targets department feedback sheet with agreed targets
SUMMATIVE ASSESSMENT assessment grid and performance calculator |assessment grid and performance calculator

Homework is set on @ weekly basis as student complete the mini projects on 2 Writing and researching a brief. Drawings and photos in support of ideas . Gallery
HOMEWORK s : - . " q

different formal elelément visits.In depth wriiten analysis of artists work

. SEURAT -drawings _ Grissaille Students supported

ARTISTS Wh'_Shaw Uglow Matisse Fauvism  Anthony techniques and in identifying useful

David Tress B A

Goldsworthy underpainting areas of research

USEFUL WEBSITES Whishaw TATE MODERN TATE BRITAIN National gallery Students identify areas of research Andrew Graham Dixon Art Historian




Year 13

COMPONENT 1

COMPONENT 2

PROJECT 2

EXTERNALLY SET

Knowledge and Interleaving {if relevant)

RATIONALE {Including SM5C)

Continuation of personal response with review of Yr12 Mock. Facus on written
essay. At the end of ¥r12 students are given all the resources and guidance re
deadlines for the essay.These are ) i d with the stud
autumn term.Development of final pieces artlsts connections In depth, Critical

outcomes

during the

review and analysis - key language for analysls.impact of scale and surfaces on final

Exam theme-support workshops Folder review. Students are given clear guidance
about how to plan the submision-the importance of deadlines as this Is a time
based unit.Final exam conducted over 15 Hours-rules and regs.Final deadlines

Do Now / Retrieval Practice at the start of
lesson - E.g.

FORMATIVE ASSESSMENT(S) department feedback sheet with agreed targets department feedback sheet with agreed targets
SUMMATIVE ASSESSMENT |astetsment grid and performence calculator lassessment grid and performance calculator
Writing and researching a brief. Drawings and photos in support of ideas . Gallery
HOMEWORK visits.In ?iepth wnrfen ?nalvsls of artists rlo)rk. P-I.ann.lng and developing artists
The f writing in practical work to support
development of essay
ARTISTS

USEFUL WEBSITES




To:
Subject: Ofsted Meeting Feedback

Ofsted Meeting Feedback Form

Meeting Date and Time: )

Attendees (JFS):

Attendees (Ofsted):

General theme of meeting:

What went well:

What went less well:

Evidence shown/given to
inspector:

Evidence not shown/given to
inspector that you would like
to show:

Any other comments:




Questions Ofsted might ask the headteacher and

SLT

How to use these questions

> The questions cover:
¢ Personal development
e Behaviour and attitudes
» Leadership and management
o Safeguarding
> For curriculum-specific questions, download the other KeyDoc in this article

> There are many questions here. Focus your time by identifyihg areas inspectors are most likely to be interested in concerning your school — see the tips in the last
section of the article linked to above

> We can't tell you what to say or what an inspector will be looking for, as this will depend on your school's context. However, for some questions, we've included
pointers on which documents and/or evidence you could use to identify practical examples to back up your answers

> Try to link your answer and evidence back to the specific criteria in the inspection framework

> This isn't an exhaustive list, but highlights the questions you're most likely to be asked. Inspectors could ask heads and senior leaders about aimost any aspect of
your school’s provision »

> Inspectors could phrase questions in different ways, so try to understand the point of the questions rather than preparing for specific wording

> The questionsdare organised according to the judgement they most relate to. Some questions may be relevant to more than one judgement area

Get the knowledge you need to act at thekeysupport.com/sl Th& Keu
> Logins for all your leaders, at no extra cost for School Leaders

© The Key Support Services Ltd | For terms of use, visif thekeysupport. cnmﬁerm
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Personal development

QUESTION EVIDENCE YOU CAN USE
| How does the curriculum promote healthy lifestyle o Planning that shows how this is incorporated into
| choices for pupils? ' curriculum subjects

How do you monitor the impact of this? » Records of learning walks

Where would | be most likely to see examples of this

being taught?

How is the curriculum promoting pupils’
understanding of how to keep themselves safe and to
assess and manage risks?

How.is the school.promoting pupils’ appreciation and
understanding of difference and diversity?

Where will | see equality of opportunity and
appreciation of diversity most effectively
. taught/delivered in the school?

How does the curriculum promote pupils’ spiritual, ¢ Planning records

. moral, social and cultural (SMSC) development? « Assembly/collective worship plans

' How do-you monitor the impact of this? o Behaviour records or other pastoral records
Where would | be most likely to see examples of o Feedback from parents, pupils, and staff
SMSC being taught?

How and where does the school monitor and evaluate « Planning records
pupils’ preparation for life in modern Britain? o Assembly/collective worship plans

What does this information tell you about how well ¢ Behaviour records

pupils have developed respect for: » Feedback from parents, pupils and staff

© The Key Support Services Ltd | thekeysupport.com/terms I The Ke

for School Leaders
Page | 2



QUESTION EVIDENCE YOU CAN USE

¢ The values of democracy? « Minutes from governors’ meetings

e The rule of law? / '
¢ Individual liberty?

» Tolerance of those with different faiths or no faith?

How are you developing ‘character and personal
skills'such as resilience, self-confidence, etc.?

Behaviour and attitudes

QUESTION ‘ EVIDENCE YOU CAN USE ’ NOTES
. How does the school ensure consistent management =« Behaviour policy and procedures, and evidence
of behaviour? that it is applied consistently

« Incident and behaviour records }
+ Continuing -professional development (CPD)

records |
|
What are the attendance and persistent absence e Attendance policy and procedures |
figures for the current cohort of pupils (by group and « Attendance records
by year group)?

+ Examples of particular pupils

How are pupils’ attendance and punctuality monitored « Evidence on leadership/responsibility for this

and acted upon?

issue
| What impact has this had on improving the
attendance/punctuality of any particular pupils or
groups you've had concerns about?
® The Key Support Services Ltd | thekeysupport.com/terms I The Ke
for School Leaders

Page | 3



QUESTION

|
EVIDENCE YOU CAN USE

How does the school assist pupils in combatting
harassment and bullying?

How does it make sure that pupils don’t bully or
harass others on the basis of their race, gender,
sexual orientation, disability, etc.?

Can you tell me about the way the school uses home-
school links with regard to
attendance/behaviour/performance?

Can you show evidence of the impact in improving
attendance/behaviour/performance?

What are the current exclusion rates for the school by
group/year group?

How do current figures compare with previous years?

How does the school leadership, including governors,
monitor the exclusion rates of different groups/year
groups?

Can you show evidence of where the information is
| presented to governors and (if appropriate) where
governors have challenged the school about the
figures? i

¢ Behaviour or anti-bullying policy

» Evidence that this policy is applied consistently
from your incident records or behaviour
management system

» Evidence of a decrease in behaviour incidents
related to bullying or harassment from your
records or behaviour management system

e Evidence of how your approach to this is
embedded throughout your curriculum (for
instance, in personal, social, health and economic
(PSHE) or relationships and sex education)

» Relevant documents (like a home-school
agreement, if you use one)

» Evidence of the process you use to contact
parents to raise concerns, from the relevant policy
or your behaviour records

o Examples of improved pupil
attendance/behaviour/performance

e Behaviour records
» Exclusion records
¢ Minutes from governors' meetings

Page | 4
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QUESTION ‘ EVIDENCE YOU CAN USE ‘ NOTES

What steps have been taken to improve pupils’ o Behaviour policy
. behaviour and learning? e CPD records

Can you provide case studies regarding exclusion of
particular pupils who:

e Have been referred to the local authority (LA)?

¢ Have a disability?

¢ Have special educational needs or disabilities

(SEND)?
¢ Are classed as looked-after children (LAC)?
¢ Have a mental health need?

e Have been excluded or disciplined? (inspectors
will want to meet these pupils)

Case studies should be presented verbally. Ofsted
doesn't expect case studies to be written. ,

Leadership and management

QUESTION ‘ EVIDENCE YOU CAN USE

How does the leadership and management | e School vision statement, values and aims

demonstrate an ambitious vision for the school? « School development/improvement plan

- How is this communicated to staff, parents and s School policies, and evidence of how these are
! pupils? linked to the school’s vision

o Records from staff meetings/CPD/briefings
o Feedback from staff, parents and pupils

» Evidence of consultation around
development/redevelopment of the school’s vision

® The Key Support Services Ltd | thekeysupport.comiterms I The Keu

for School Leaders
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QUESTION

EVIDENCE YOU CAN USE

How are high expectations for teachers
demonstrated monitored and assisted?

' What are the school-wide strategies for improving
teaching, learning and assessment?

How have you evaluated the effectiveness of these
actions?

\
W SO S AR me ) AN e e
|

. How does the school monitor the breadth and

| balance of extra-curricular opportunities, including
X participation rates and equality of opportunity in

1 | participation?

i
- = sl  te L

How are the school’s strengths and weaknesses
evaluated?

What's the role of middle leaders in evaluating the
strengths and weaknesses of the school?

‘What's the role of governors in evaluating the
strengths and weaknesses of the school?

Can you show evidence of where they’ve challenged
the school’s self-evaluation?

How was the current school improvement plan (SIP)
developed, including the choice of priorities?

» Performance management records

» Records from lesson observations and learning
walks

» Staff code of conduct
e CPD records

e School development/improvement plan
» CPD records and plans

» Policies related to teaching, learning and
assessment

» Evidence from learning walks and lesson
observations

o Self-evaluation forms

e Records from work with school improvement
partners or collaboration with other schools

» Evidence related to leadership structures and
responsibilities

e Minutes from governors’ meetings

© The Key Support Services Lid | thekeysupport.com/terms ' I The I{gg

for School Leaders
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QUESTION EVIDENCE YOU CAN USE

How is the impact of the SIP evaluated by:

e Governors?
e Senior leaders?
o Middle leaders?

' For primary:schools:only: « PE and sport premium records and reports
How have you used the PE and sport premium? » Minutes from governors’ meetings
What was the impact of this?

- Can you show how governors have held the school to
- account for this?

For secondary:schools only: « Records and reports on spending of the catch-up
How have you used the year 7 literacy and numeracy PEEIRIIM _
catch-up premium? ¢ Minutes from governors’ meetings

' What was the impact of this?

Can you show how governors have held the school to
account for this?

How has leadership capacity been strengthened?
What impact has this had? '

| How does the governing board challenge and » Minutes from governors’ meetings
| contribute to the school’s strategic aims?

How do governors routinely track the progress of
different groups of pupils, and can you show evidence |
of where the governors have challenged the school
about the progress of any individual groups of pupils?

- E i
e Minutes from governors’ meetings
|

© The Key Support Services Ltd | thekeysuppori.com/terms
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QUESTION

What are current governing board priorities and how
are these being addressed?

What sort of information/data-does the leadership
team use to identify areas of strength/weakness?

How does data-based evidence feed into school
planning during the year, over the next year, and the
next 2 to 3 years?

Can you show how governors have held the school to
| account for its use of:

» Pupil premium funding?

o SEND funding?
How have they contributed to the information on the
website about the use of these funds?
- Details of the use of such funding, including impact,
| are expected to be available on your website. If this

isn’t the case, Ofsted willl ask more searching
guestions about compliance.

Specifically, how are the requirements of the Equality
| Act 2010 being addressed?

EVIDENCE YOU CAN USE

» Minutes from governors' meetings
¢ Records of governing board development plans

e Minutes from governors' meetings

e Equality policy (if you have one)
» Evidence of equality impact assessment

© The Key Support Services Ltd | thekeysupport.comiterms
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Safeguarding

QUESTION

‘ NOTES

How do you ensure that pupils are safe while:

e |n the school?

¢ On school trips?

« On residential visits?

« On work experience?

e On alternative placements?
e Online?

Do you have case studies of where safeguarding and
pupil welfare have been causes of concern?

What actions were taken and how has this been
monitored?

How and where does the school develop, monitor and
evaluate pupils’ awareness of abuse, sexual
exploitation, radicalisation and extremism?

Where might | see this being taught/developed?

How is safeguarding training monitored?

What-evidence do you have that all staff training is up
to date?

How was the school child protection policy
.| developed? How do you ensure that.staff understand
the policy and adhere to it?

‘ EVIDENCE YOU CAN USE

¢ School policies and procedures
¢ Risk assessment records

¢ Planning and curriculum records
e CPD records

e Single central record

¢ Planning and curriculum records
e Lesson plans
e School policies

e CPD records

e Inspectors may be looking for evidence that there
was wide involvement in the development of the
policy, including non-teaching staff and governors

= Evidence of regular review, and what
data/information feeds into these reviews -

® The Key Support Services Ltd | thekeysupport.comiterms
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QUESTION

EVIDENCE YOU CAN USE

What were your priorities in drawing up your child
protection policy? What are the specific issues in
relation to safeguarding in your area/school
catchment areas?

How de you link child protection to bullying, cyber-
bullying and online safety?

How do governors ensure that policies relating to
child protection and safeguarding are kept up-to-date
and cover all-legislative requirements?

How do senior leaders and governors ensure that the
vetting procedures are rigorous and carried out
effectively?

How can you be sure that everyone knows who to
contact and how to act in the event of disclosure?

SIe

» Evidence of how you've tried to make your policy
accessible and easy to understand

¢ Evidence that your policy complies with the
requirements set out in Keeping Children Safe in
Education 2019

» Evidence of governor training on safeguarding

» Evidence of information or advice the school has
taken (from its LA or others) on safeguarding
iIssues

» Single central record

e Evidence of monitoring of the single central
record by senior leaders and governors

» Policies on recruitment and vetting, and evidence
these are followed consistently

e CPD records

= Evidence of clear, accessible guidance for staff
and other members of the school community

» CPDirecords
o Case studies on safeguarding incidents/referrals

© The Key Support Services Lid | thekeysupport com/terms
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QUESTION EVIDENCE YOU CAN USE

What are the procedures for visitors? « Evidence that visitors are signed in and out and
are clearly identifiable (for instance, with badges)

» Evidence that visitors without appropriate DBS
checks aren'’t left unsupervised

. o Evidence that visitors are made aware of the
school's safeguarding procedures

Can you show me the training register for  Written confirmation from supply agencies and

safeguarding? Who has completed the safer . other contractors of relevant training

recruitment training? « CPD/training records

How do you assure yourself that staff provided by « Evidence that all staff, including contractors, have
contractors (such as catering and supply staff) have read and understood part 1 of Keeping Children
had appropriate safeguarding/child protection Safe in Education

training?

How do you ensure that colleagues are kept up to » CPD/training records

date with safeguarding? « Evidence of how decisions are made about what
How do you ensure that everyone working in the safeguarding training/updates are provided
school, including governors, has read part 1 of « Evidence that you know everyone has read part 1
Keeping Children Safe in Education? of Keeping Children Safe in Education

How good is site security and what improvements are s Risk assessments
needed? What risk assessments have been done

Health and safety audits/checks
where there are any concerns about the site? e R

) | s « Incident records
What procedures are in place for site evacuation or

| lockdown? 3

© The Key Support Services Ltd | thekeysupport.com/terms I The Ke_l:,

for School Leaders
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QUESTION EVIDENCE YOU CAN USE

What practical arrangements does your school e Risk assessments
employ to ensure pupil safety? « Behaviour policies
¢ Records of health and safety checks

e Policies and procedures relating to health and
safety

How safe do children feel? How do you know? o Feedback from pupils and parents

Do pupils feel they have someone they can go to/trust ¢ Safeguarding records
if they have a concern or problem?

What's the risk assessment regime? » Evidence of appropriate risk assessment for
activities and trips

Sources

> David New, an education consultant, was the headteacher of a Iarge secondary school for 9 years. He has particular expertise in Iettlngs staff ng, academy
conversion and the secondary curriculum. | .

2 Alvin Jeffs has worked in special education for more than 40 years. His experience includes class teaching, assessment work, and developlng and |mplement|ng
programmes of work for students. He is also a former school inspector

> Gulshan Kayembe is-an independent consultant who has experlence -of inspecting schools. As a consultant, she' prowdes mentorlng for semor Ieaders and has
‘worked as an external adviser on headteachers' performance management

© The Key Support Services Ltd | thekeysupport.comiterms I< Thf—_,‘-.' Keg

for School Leaders
Page | 12



Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

Attendees (JFS):

Attendees (Ofsted):

General theme of meeting:

What went well:

What went less well:

Evidence shown/given to
inspector:

Evidence not shown/given to
inspector that could/should
have been

Any other comments:.




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

Attendees (JFS):

4/5 10.46am (no meeting or conversation — just
walked around room)

Attendees (Ofsted):

General theme of meeting:

What went well:

One inspector walked around room whilst Y8

English were doing a test. She glanced ata

number dents’ work and looked in detail at
ork.

Class was focussed and on task.

What went less well:

Evidence shown/given to
inspector:

assessment was looked at and
returned.

Evidence not shown/given.-to
inspector that could/should
have been

No books were asked for or looked at.

Any other comments:

Visit lasted 5 minutes approximately.




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time: Period 2
Attendees (JFS): -
Attendees (Ofsted): History inspector

General theme of meeting:

Curriculum
SEND - provision
What students will articulate, really honed in en
whether students will be able to explain the
connections between the topics across the
lessons and the sequences.

What went well:

Explanation of curriculum

.<<:2 went less well:

Whether we had completed learning walk
Autumn term

Evidence shown/given to
inspector:

Feedback sheet for KS3-assessment

Evidence not shown/given to
inspector that could/should
have been

Evidence from autumn learning walk

Any other comments:

Very observant and interested in students in
corridors when moving around the site

He wants to see more history lessons — Year 8
and Sixth Form

Selected students for panel without looking at -
data / seating plan — seems to pick the most
disengaged / SEND

Explanation of department structure / colleagues




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

04/05/21
P4

Attendees (JFS):

Attendees (Ofsted):

One inspector

General theme of meeting:

Observation

What went well:

Exam technique lesson - specific modelling of
how to write a good essay question, effective
questioning, strong subject knowledge
demonstrated

What went less well:

A few kippot not being worn

Evidence shown/given to
inspector:

Observation

Evidence not shown/given to
inspector that could/should
have been ; )

Any other comments:




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

Attendees (JFS):

Attendees (Ofsted):

Friday 30™ April 8.30am

General theme of meeting:

Attendance & Safeguarding

What went well:

Was able to provide statistics on past years
attendance compared to this year

Was able answer questions directly at me with
the support of colleagues too

What went less well:

Felt very anxious and hope it didn’t come across
in the meeting

' Evidence shown/given to
inspector:

Provided verbal data given from SIMS re
attendance figures

Evidence not shown/given to
inspector that could/should
have been

Only provided what was asked of me so didn’t
provide further attendance data

Any other comments:




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time: Tuesday p2/3

Attendees (JFS):

Attendees (Ofsted): i

General theme of meeting: English curriculum

What went well: Most of it (I think)

What went less well: | 1 don’t know :

Evidence shown/given to Booklets used, lockdown work, books, lockdown
inspector:; lessons, LTP

Evidence not shown/given to | | don’t think anything — she had a lot.
inspector that could/should
have been

Any other comments: 1 hope it went well —it as around 1h15m in total.
Most of it based around the LTP and why we
teach what we teach. Final questions around
locksdown.




Date: 26/10/20

AttendeAREERERNIN®

1. GCSE mock mﬂmsnm&ﬁu:o: , e n:mzm.m date in diary for next

Due to changing of exam schedule, next departmental — early start due
departmental to be moved to Thursday 10* Dec to Chanukah
This will allow standardization to take place

2. Feedback from learning walk . e Experiment with the ideas
Positive discussed

Students given opportunities to revisit learning -
almost everyone were using monthly reviews
Learning journeys visible

Marking was in almost all cases in line with
departmental expectations

Almost everyone had evidence of green pen —
consistency amongst students in a class still a
development area

Ensure targets are super clear for students

Ideas to facilitate DIRT:

Follow up green pen of the top 3 underperformers as
opposed to whole class — | am going to try this with
my Year 12 class

Direct individuals what to green pen

Number code targets e.g. students target 1 then
copy target from the board — investigate whether
number EBI

| do-We do-You do

Guide student use of the feedback packs

3. Strategies for challenging behavior groups e Are on call staff popping into
What IS working? the ‘hot spots’

-~ More access settling tasks — more fun - e Feedback Hg:mﬁ SLT pog
puzzle maker — discovery.com * ins would be useful = SLT

- Booklet / packs of the tasks so students can _ setting the tone after half
work at own pace — self-explanatory tasks term was really useful
that don’t need teacher direction, reduce e On Call not responsive
teacher talk- ) enough L4 & 5 —extra

- Check who is on call staffing?

! [tem/Area to be discussed

2 Actions agreed at the:meeting

3 person/s responsible for carrying out action and agreed deadline date

4 pate when review of action is happening and note of outcome of action

1



- Parking can be arrange

- Plan for behaviour

- Faculty detention

- Liaise with key workers

- Utilise department colleagues to pop in to
issue classes

e Classroom H215 — horrible
classroom, carpet may help
acoustics?

e Inconsistencyin TA

attendance, hard to build

productive relationship

4, Year 7 standardisation If structure & reasons — at least 4
Important to make sure we are all marking in similar Focused on reasons but
manner explanation not explicit / no link
Mark 3 against the markscheme =~ 2 camps of scoring back, no higher 6
— readjusted expectations to Year 7 Explicit developed explanation 7
Script 1: 6 +
Script 2: 7.
Script 3: 4

5. Monthly reviews: To be carried out for all groups

except Year 11
To be stuck into books

KS3:

BoH feedback & then Norman conquest lessons
Meanwhile Elsewhere hwk task

Year 8 mid way through new enquiry — thank you for
the adaptions people are making to suit needs of
their classes :

Meanwhile Elsewhere task too — witchcraft

Year 9 — WW1, how different, empire soldiers,
Somme ; A

Set Meanwhile Elsewhere Hwk —
good time is often after they
have completed their class
assessment

Continue to share adaption of
Year 8 lessons/resources

Do KS3 tasks with classes this term — hwk task but
can be adapted for feedback lesson

6. Ks4: Set Year 10 end of topic test —
Year 10 — end of topic when ready, give class at least select one from the folder
a week to prepare
Select one of the end of topic papers _
Year 11: Mock has been moved back a week

7 Data drop: 10" Dec
WAS informed by assessments and homeworks Make sure Year 7 marked ahead
Year 10 might not have done their assessment but, of data drop {
you should have a range of exam questions to inform Draw on a range of evidence
you . :

7. Careers _ : ,

Set as hwk task or as an
additional task in feedback
lessons — if choosing the latter




i you will need to u:._:" off

resources from the links to help
them to do this

10.




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

Attendees (JFS):

Attendees (Ofsted):

End of day

General theme of meeting:

Curriculum response after observations and
general questions about the school

What went well:

We showed; robust systems in history, use of
monthly review, green pen feedback,
interpretations, progression of skills, and
application of knowledge. Links across year
groups and wider world. Discussed at length the
curriculum and the skills we teach and develop.
Were able to show and discuss the range of -
collaborative and supportive systems we have in
place in the History department.

What went less well:

Did not know the rationale behind how internal
exclusions are arranged and whose decision it
was that students are given this sanction.

PARS system was discussed and it was evident
that low level behaviour such as repeated off task
can accumulate and there not be an immediate
sanction.

We spoke about the monthly trackers and
monitoring of negative points but it was clear
that there isn’t an immediate sanction for
ongoing low level behaviour and instead a report
might be made by the tutor and Head of Year if
they were proactive.

Discussed teacher workload and the additional
pressures of TAG/post Covid/ role in the school

Evidence shown/given to
inspector:

Exercise books he had a range from our classes—
able to show evidence of monthly reviews and
assessment feedback, green pen activities and
general standard of work.

Evidence not shown/given to
inspector that could/should
have been

We should have spoken about Anna Joseph and
the support she has given to all of us in various
ways for Teaching and Learning.

No discussion about GCSE or A-Level — not
instigated by inspector.

He asked how we would report a safeguarding
issue if the Headteacher was in Cahoots with the
governors — we said we would go to Brent. He
asked how we would report it, we said we would
google the email address but did not have it to
hand.

Any other comments:

There was no discussion at all about remote




learning provision —not asked or discussed.

He is an anti-extremist specialist and it was an
odd ¢hoice to observe a history department and
there was one question that stood out when
discussing an interpretation question we do for
an assessment in year 9. He asked us about how
we teach the morality of the ‘Butcher of the
Somme’. We felt he was pushing us on this issue
but-explained that in history we teach to
interrogate the evidence before making any -
judgement and help the students to be critical
thinkers to come to their own judgement rather
than us giving foregone conclusions or ‘moral’
judgment to them on a topic.




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

Period 4/5 changeover

Attendees (JFS):

Attendees (Ofsted):

History inspector & QA inspectors

General theme of meeting:

Walking back from lesson obs

What went'well:

What went less well:

Behaviour incidents in corridors — Rafi Joseph
dealing with one. Inspectors witnessed 3 Year 7
boys barging through crowd and then one
refusing to-take off coat and walking/running off
from me.

Followed up with Year 7 Team — student

identified by Year ._.mm_._.l
‘mm__:m with

Evidence shown/given to
inspector:

Evidence not shown/given to
inspector that could/should
have been

Any other comments:

Year 11 reported that student panel mainly about
BEHAVIOUR




OFSTED INSPECTION — WEDNESDAY SCHEDULE

12:15

Time Theme JFS Staff OFSTED Team Location
8:30-9:30 | Personal Development ‘ Conference Centre — Back
8.30-9:30 | Governors L Main Boardroom
pl-pa Shallow Learning Visits JFS
9:00-11:00 | SENDCO Office
9:00-11:00 | Safeguarding T Boardroom or
ffice
10:00 - Pastoral Team Main Boardroom
11:10
10:00 - Sixth Form ]. Office
11:10
11:20 - Catch-Up Funding and PP (RN fice (R116)
11:50
11:20- School Council Reps Conference Centre — Back
12:05 :
11:20- Behaviour, Attendance and Alternative Main Boardroom
Provision




12:30 - Admissions Main Boardroom
13:.00

TBC Local Authority Phone Call / Teams
Thc Team Meeting Conference Centre

Tbhc

Feedback to School

Boardroom




OFSTED INSPECTION — WEDNESDAY SCHEDULE

JFS Staff

Time Theme
8:30-9:30 | Personal Development
- CEIAG

Location

8.30-9:30 Governors

{ OFSTED Team

pl-pd Shallow Learning Visits

- SEN/needs of lower ability
- Literacy across curriculum
- Behaviour for Learning

- Retrieval for long-term memory

Conference Centre — Back

Main Boardroom

JFS

9:00-11:00 | SENDCO
- Y9 Behaviour Group
- Lower ability classes

[

Office

9:00 —11:00 | Safeguarding

SLT Boardroom or
ffice

10:00 - Pastoral Team

11:10 - behaviour escalation system
- homophobic language
- Oncall data

10:00 - Sixth Form

11:10 | - CEIAG / Apprenticeship

- Destinations/Retention
- Academic Monitoring
- No. of EHCP/SEN K

- Futures Programme/Careers Guidance

Main Boardroom

=
i

‘Oﬁice




- SRE/PSHE
- Tutor Programme

11:20 - Catch-Up Funding and PP P S (fice (R116)
11:50
11:20 - School Council Reps ¢6-8 students _ Conference Centre - Back
12:05 - HB/HG Team (Jake and Chloe) 0 arrange)

- 2xKS4

- 2xKS3
11:20 - Behaviour, Attendance and Alternative _ Main Boardroom
12:15 Provision

- incl Y9 Behaviour Group

- Sixth Form Attendance

- Processes
12:30- Admissions A Main Boardroom
13:00 - destinations

- retention

- alternative provision
TBC Local Authority u Phone Call / Teams
Thbc Team Meeting Conference Centre
Tbc Feedback to School Boardroom




Ofsted Meeting/ conversation with inspector Feedback Form

Meeting Date and Time:

5t May 2021 Period 2 Spanish

Attendees (JFS):

Attendees (Ofsted):

2 Ofsted inspectors

General theme of meeting:

Food and Beverages in Spain

What went well:

The iesson was going well with students well
engaged and focused

What went less well:

' just walked into my classroom, not

wearing a lanyard, skirt extremely short, passed by
me without saying a single word towards another
student sitting by the window. When | politely
asked her what she was doing, she replied by
saying that she was asking her friend Lola for a
‘chewing gum’. | then quickly asked her in a polite
manner to go back to SEN where she was working
with her LSA. She then quietly left the classroom
and went back to SEN.

Evidence shown/given to
inspector:

| reported the incident to SEN after the lesson

Evidence not shown/given to
inspector that could/should
have been

Inspectors saw that the issue was dealt with
professiopally.

Any other comments:

.

None




JFS Inspection Feedback Summary

gt Ay

Meeting Date and.Time:

Attendees {JFS):

Attendees (Ofsted):

30™ April, 8.30am

4th May, P2

4th May, 10.46am (no meeting or conversation —
just walked around room) .

4th May, P4

History inspector

?

One inspector

General theme of meeting:

Attendance & Safeguarding

6th Form®

[Curriculum, SEND - provision, what students will
articulate, really honed in on whether students will be
able to explain tha connections batween the topics
across the lessons and the sequences.

One inspector walked around. room whilst Y8
English were doing a test. She glanced ata
number of students’ work and looked in detail at
Emma Domb’s work.

Observation

What went well:

Was able to provide statistics on past years
attendance compared to this year. Was able

« |answer questions directly at me with the

support of colleagues too

Good conversation that focused on
what we are trying to achieve in the
sixth form and its relationship with
the curriculum and its purpose.
Discussed the various programmes
we run to support students transition
to HE/apprenticeships/work

Explanation of curriculum, Explanation of department
structure / colleagues

Class was focussed and on task.

Exam technique lesson — specific
modelling of how to write a good
essay question, effective
questioning, strong subject

ledge demonstrated

What went less well:

Felt very anxious and hope it didn’t come
across in the meeting

None

Whether we had completed learning walk Autumn term

A few Kippot not being worn

|Evidence shown/given to
inspector:

Provided verbal data given from SIMS re
attendance figures

Verbal information regarding futures
week, JS provision, stats an SEN
students, how provision changed
during lockdown

Feedback sheet for KS3 assessment

”’s assessment was looked at and
returnegd. 3

Observation

Evidence not shown/given to
inspector that could/should
have been

Only provided what was asked of me so didn’t
provide further attendance data

|Evidence from autumn learning walk

No books were asked for or looked at.

Any other comments:

HMI requested further info and
examples of: Bulletins, assemblies,
stats on retention

Very observant and interested in students in corridors
when moving around the site. He wants to see more
history lessons — Year 8 and Sixth Form. Selected
students for panel without looking at data / seating plan
— seems to pick the most disengaged / SEND

Visit lasted 5 minutes approximately.




4% May (Deep Dive)

4th May p2/3

4th May Period 4/5 ¢hangeover

4th May-End of day

.

]

History inspector & QA inspectors

Deep Dive

English curriculum

Walking back from lesson obs

Curriculum response after observations and general questions about the school

Curriculum planning conversations. This then matched up to what was being seen in
lessons. Rationale behind all courses and overall PE journey. Use of student voice in
planning KS4 Core curriculum. KS3 progressions and sequencing. Leadership
opportunities, linking whole school themes to PE, knowledge on behaviour sanctions
|eiven in PE. PE displays. Linking disability sport unit to disability awareness week. In-
house staff training by specialist PE teachers to rest of group. Fact that all PE staff are
dedicated PE specialists. Linking of journeys, LTP, MTP and STPs to other units and
then this being shown in observed lessons.

|Most of it (I think)

We showed; rabust systems in history, use of monthly review, green pen feedback,
interpretations, progression of skills, and application of knowledge. Links across year
Jeroups and wider world. Discussed at length the curriculum and the skills we teach
and develop. Were able to show and discuss the range of collaborative and
supportive systems we have in place in the History department.

Only one question:-| said no to - Do you keep your registers for lunch clubs and track
attendance and trends in attendance? {we have registers but don’t track them). When
in PE, small hall was being used by SEN extraction group. Looked messy and
unprofessional. | entered the room, inspector spoke to LSA in charge.” Students
|eenerally playing basketball with some sat on computers.

| don’t know

|Behaviour incidents in corridors!

dealing with one. Inspectors wits

student identified by Year Tea

—mling with

d 3 Year

7 boys barging through crowd and then one
refusing to take off coat and walking/running
off from me. Followed up with Year 7 Team —

Did not know the rationale behind how internal exclusions are arranged and whose
decision it was that students are given this sanction. PARS system was discussed and
it was evident that fow level behaviour such as repeated off task can accumulate and
there not be an immediate sanction. We spoke about the monthly trackers and
monitoring of negative points but it was clear that there isn’t an immediate sanction
for ongoing low level behaviour and instead a report might be made by the tutor and
Head of Year if they were proactive, Discussed teacher workload and the additional
of TAG/post Covid/ role in the school

All courses and key stages - Journeys, LTPs, MTPs, STPs, lockdown evidence, extra
curricular timetables, feedback policy, kit sanction policy, DIP, most recent detention
register, facility and activity risk assessments.

Booklets used, lockdown work,
{books, lockdown lessons, LTP

Exercise books he had a range from our classes— able to show evidence of monthly
reviews and assessment feedback, green pen activities and general standard of
work.

None

I don’t think anything — she had a
lot.

We should have spoken about Anna Joseph and the support she has given to all of us|
in various ways for Teaching and Learning. No discussion about GCSE or A-Level -
not instigated by inspector, He asked how we would report a safeguarding issue if
the Headteacher was in Cahoots with the governors — we said we would go to Brent.
He asked how we would report it, we said we would google the email address but
did not have it to hand.

{ hope it went well ~ it as around
1h15m in total. Most of it based
around the LTP and why we teach
what we teach. Final questions
around locksdown.

about BEHAVIOUR

Year 11 reported that student panel mainly

There was no discussion at all about remote learning provision —not asked or
ldiscussed. Heis an anti-extremist specialist and it was an odd choice to observe a
history department and there was one question that stood out when discussing an
interpretation question we do for an assessment in year 9. He asked us about how
we teach the morality of the ‘Butcher of the Somme’, We felt he was pushing us-on
this issue but explained that in history we teach to interrogate the evidence before
making any judgement and help the students to be ¢ritical thinkers to come to their
own judgement rather than us giving foregone lusions or ‘moral’ j to

Jthem on a topic.




[4th May 3.10pm ish

e i
D

5th May

Sth May 8.30am

Feedback and questions related to
observations and safeguarding

SEN, Attendance, CEIG, PSHE, Retention, Destinations

Personal development

Questions related to English and our
observations

An open and transparent conversation about the
strengths of the provision, with particular case studies
shared, detailed information was shared about how we
support SEN students and how that is logged {both in and
out of lockdown), our holistic tracking system, a hard
copy of evidence was provided that details the provision
that is offered and further information about the support
of school refusers.

Lots to say, no silences, lots of evidence to
provide, cléar understanding of strengths and
things to action. Clear reflection by ‘leads’

|Not apparent

Hard to understand how information was
interpreted

5he had exercis ome students
from our classes. d the

safeguarding briefing email

SEN data (evidence of regular checks and updating
teachers with information). Attendance data. CEIAG.
Saw a copy of the trackers but did not take. Copies of
emails that support are communication with students.
Bulletins, The PSHE programme in the sixth form. Copies
|of slides of 5. Email evid of how this is
followed up with form tutors.

| provided; summer term clubs/societies list,
enrichment action plan, enrichment report,
copies of student newspaper

n/a

|None

n/a

Feedback was that: 1). Some students {not all} need
more scaffolding around the support that we provide
particular in relation to the CEIAG. 2), Students want to
see more RSE provision and want this developed in form
time {form tutor programme). 3). Students feel very
passionate about the sixth form. 4). Strong evidence of a
culture of teaching and learning reflected in attitudes and
behaviour

Lots of evidence of how MUCH we do dol




JFS Inspection Feedback Summary

gl iy,

|General theme of meeting:

able to explain the connections between the topics
Jacross the lessons and the sequences.

number of students’ work and looked in detail at
Emma Domb's work.

B

4th May, 10.46 ti tion —

Meeting Date and Time: 30™ April, 8.30am 4th May 4th May, P2 el am (no.meeting or conversation {he.h May, P4
just walked around room)

Attendees (JFS): ! -

Attendees {Ofsted): History inspector ? One inspector

Curriculurn, SEND - provision, what students will One inspector walked around room whilst Y8
i | din h ] 1] i i 4
ATtendsneeliSato ot arting s articulate, really honed in on whether students willbe  |English were doing a test. She glanced ata

Observation

What went well:

Was able to provide statistics on past years
attendance compared to this year. Was able
answer questions directly at me with the
support of colleagues too

Good conversation that focused on
what we are trying to achieve in the
sixth form and its relationship with
the curriculum and its purpose.
Discussed the various programmes
we run to support students transition
to HE/apprenticeships/work

Explanation of curriculum, Explanation of department
structure / colleagues

Class was focussed and on task.

Exam technique lesson — specific
imodelling of how to write a good
essay question, effective
questioning, strong subject
knowledge demonstrated

What went less well:

Felt very anxious and hope it didn't come
across in the meeting

None

Whether we had completed learning walk Autumn term

A few kippot not being worn

|Evidence shown/given to
inspector:

Provided verbal data given from SIMS re
attendance figures

Verbal information regarding futures
week, JS provision, stats on SEN
students, how provision changed
during lockdown

Feedback sheet for KS3 assessment

sessment was tooked at and
returned.

Observation

Evidence not shown/given to
inspector that could/should
have been

Only provided what was asked of me so didn’t
provide further attendance data

Evidence from autumn learning walk

Nobooks were asked for or looked at.

Any other comments:

HM! requested further info and
lexamples of: Bulletins, assemblies,
stats on retention

Very observant and interested in students in corridors
when moving around the site. He wants to see more
history lessons — Year 8 and Sixth Form. Selected
students for panel without looking at data / seating plan
— seems to pick the most disengaged / SEND

Visit lasted 5 minutes approximately.




4" May (Deep Dive)

4th May p2/3

[4th May Period 4/5 changeover

4th May-End of day

-

-

History inspector & QA inspectors

[ —

Deep Dive

£nglish curriculum

Walking back from lesson obs

Curriculum response after observations and general questions about the schoo!

Curriculum planning conversations. This then matched up to what was being seen in
lessons. Rationale behind all courses and overall PE journey. Use of student voice in
planning KS4 Core curriculum. KS3 progressions and sequencing. Leadership
opportunities, linking whole school themes to PE, knowledge on behaviour sanctions
given in PE. PE displays. Linking disability sport unit to disability awareness week. In-
house staff training by specialist PE teachers to rest of group. Fact that all PE staff are

this being shown in observed lessons.

dedicated PE specialists. Linking of journeys, LTP, MTP and STPs to other units and then

Most of it () think)

We showed; robust systems in histary, use of manthly review, green pen feedback,
interpretations, progression of skills, and application of knowledge. Links across year
lgroups and wider world, Discussed at length the curriculum and the skills we teach
and develop. Were able to show and discuss the range of collaborative and
supportive systems we have in place in the History department.

Only one question | said no to - Do you keep your registers for lunch clubs and track

in PE, smalf hali was being used by SEN extraction group. Looked messy and
unprofessional. | entered the room, inspector spoke to LSA in charge. Students
|generslly playing basketball with some sat on computers.

attendance and trends in attendance? (we have registers but don’t track them). When

| don’t know

Behaviour incidents in corridors — Rafi Joseph
dealing with one. Inspectors witnessed 3 Year
7 boys barging through crowd and then one
refusing to take off coat and walking/running
off from me. Followed up with Year 7 Team —
student identified by Ye

aling with

Did not know the rationale behind how internal exclusions are arranged and whose
decision it was that students are given this sanction. PARS system was discussed and
it was evident that low level behaviour such as repeated off task can accumulate and
there not be an immediate sanction. We spoke about the monthly trackers and
manitoring of negative points but it was clear that there isn’t an immediate sanction

ar ongoing low level behaviour and instead a report might be made by the tutor and

ead of Year if they were proactive. Discussed teacher workload and the additional-
|pressures of TAG/post Covid/ role in the school

All courses and key stages - Journeys, LTPs, MTPs, STPs, lockdown evidence, extra
curricufar timetables, feedback policy, kit sanction policy, DIP, most recent detention
register, facility and activity risk assessments.

|Booklets used, lockdown work,
books, lockdown lessons, LTP

|Exercise books he had a range from our classes— able to show evidence of monthly
reviews and assessment feedback, green pen activities and general standard of work.

None

| don’t think anything — she had a
lot.

We should have spoken about Anna Joseph and the support she has given to all of us
in various ways for Teaching and Learning, No discussion about GCSE or A-Lavel - |
not instigated by inspector. He asked how we would report a safeguarding issue if
the Headteacher was in Cahoots with the governors — we said we would go to Brent.
He asked how we would report it, we said we would google the email address but did]
not have it to hand.

| hope it went well — it as around
1h15m in total. Most of it based
around the LTP and why we teach
what we teach. Final questions
around locksdown.

Year 11 reported that student panel mainly
about BEHAVIOUR =

There was no discussion at all about remote learning provision —not asked or
discussed, He Is an anti-extremist specialist and it was an odd cholce to observe a
history department and there was one question that stood out when discussing an
interpretation question we do for an assessment in year 9. He asked us about how
we teach the morality of the 'Butcher of the Somme’. We felt he was pushing us on
this Issue but explained that in history we teach to interrogate the evidence before
making any judgement and help the students to be critical thinkers te come to their
own judgement rather than us giving foregone conclusions or ‘moral’ judgment to
them an a topic.




[4th May 3.10pm ish

AT
A

Feedback and questions related to
observations and safeguarding

5th May P2, Art B211

5™ May, P2 Spanish

5™ May, 11.20

Two inspectors

2 Ofsted inspectors

SEN, Attendance, CEIG, PSHE, Retention, Destinations

Personal development

Visit

Food and Beverages in Spain

Catch Up/PP

Questions related to English and our
observations

An open and transparent conversation about the
strengths of the provision, with particular case studies

.,  infor was shared about how we
support SEN students and how that is logged (both in and

of evidence was provided that details the provision that is
offered and further information about the support of
school refusers,

out of leckdown), our halistic tracking system, a hard copy|

Lots to say, no silences, lots of evidence to
provide, clear understanding of strengths and
things to action. Clear reflection by 'leads’

Right moment to come given the
group

The lesson was going well with students well engaged
and focused

Clear explanation of cycle
of identification,
intervention and
evaluation

Not apparent

Hard to understand how information was
interpreted

Zara Glazer just walked into my classroam, not wearing a
fanyard, skirt extremely short, passed by me without|
saying a single word towards another student sitting by
the window. When | politely asked her what she was
doing, she replied by saying that she was asking her|
|friend Lela for a “chewing gum’. | then quickly asked her
in a polite manner to go back to SEN where she was)
working with her LSA. She then quletly left the classroom
and went back to SEN.

She had exercise books from some students
from our classes. Geoff showed the
safeguarding briefing email

iSEN data (evidence of regular checks and updating

hers with infor }. Attendance data. CEIAG.
Saw a copy of the trackers but did not take. Copies of
emails that support are communication with students.
Bulleting, The PSHE programme in the sixth form, Coples
of slides of exemplars. Emall evidence of how this is
followed up with form tuters.

| provided; summer term clubs/societies list,
enrichment action plan, enrichment report,
copies of student newspaper

|Questioned a student — asked
why he was not taking GCSE

| reported the incident 1o SEN after the lesson

PP Report. Catch Up
evaluation, register and
model

n/a

nfa

Inspectors saw that the issue was dealt with
{professionally.

Feedback wasthat: 1). Some students (not all) need
more scaffolding around the support that.we provide
particular in relation to the CEIAG. 2). Students want to
see more RSE provision and want this developed in form
time (form tutor programme). 3). Students feel very
passionate about the sixth form. 4}. Strong evidence of a
culture of teaching and learning reflected in attitudes and
behaviour

Lots of evidence of how MUCH we do dol

None




