








have an opportunity to hear about and share practices that are already successful in the
Cambridge context. This is organised from within the Education Section.

Cambridge does not have an Education Support Unit as a separate facility, educationalists
are not involved and no educational research is conducted.

Other UK mstltutlons have responded by providing educatlonal support through various
mechanisms:

The University of Oxford ,

The Oxford Institute for the Advancement of University Learning (IAUL) was set up in
2000, having grown out of an earlier staff development unit. The purpose of this institute
was, primarily, to support excellence in Oxford teaching, learning and research. It takes a
research informed approach to its activities and disseminates the findings to the wider
academic world, as well as running both national and international research programmes.
Their Educational Development section run both non-accredited courses for graduate
student teachers, and an optional Diploma level course for new and experienced lecturers.
In conjunction with the Department of Educational Studies, [AUL staff contribute to an
MSc in Higher Education. Part of the remit of the IAUL is to contribute to policy
development within Oxford. The Director is Graham Gibbs, a Professor of Higher
Education and research is led by Dr Keith Trigwell, an international level researcher. This
institute is funded 30% by the University and the rest from external sources.

Imperial College
This institution has a Centre for Educational Development staffed by academics, mostly

with, at least, Masters level qualifications in Education. Working collaboratively with staff,

not only to provide expertise for the teaching role but also to create appropriate resources,
it seeks to underpin all this work with a scholarly and research approach. Training is
provided to academics who wish to conduct their own educational research. It acts as a
dissemination point for Good Practice and provides a resource centre. It facilitates
meetings of a group of about 200 academic staff, which is particularly interested in

teaching issues, and invites external speakers. It administers and co-ordinates the Teaching

Research Grants. It helps run a M.Ed in Surgical Education for experienced professionals.

The‘University of Bristol

Its Teaching Support Unit is involved in the provision of programme specifications, help
with departmental reviews and bidding for external funding. It is the contact point for
External examiners and Teaching Development Groups. Two Academic advisors, each
teaching half time in his department and spending the other half within this Unit, ensure
that a matching is maintained between teaching support and departmental needs. The
Graduate School of Education runs a programme which is mandatory and non-accredited
for new and inexperienced lecturers and optional for postgraduate teaching staff and
experienced academics. This programme seeks to develop a continuing professional
development ethos with much emphasis on self assessment. This programme is directed
and run by lecturers in the School of Education. This Schoo!l also manages research
projects in the area of innovative teaching in higher education.
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The University of Durham

Educational Development activities are run from its Department of Education. This
department has a Centre for Learning, Teaching and Research in Higher Education which
is headed by a Professor of Higher Education. This centre runs its mandatory programme
for newly appointed teaching staff. The aim of this programme is to instil a reflective and
innovative approach to one’s teaching practice. There is also an Academic Staff
Development Office, which deals with more generic issues linked to continuing
professional development. Many other sections collaborate on the provision of teaching
support and these include IT services and the Language Centre.

The American higher education system has placed a greater emphasis on issues of teaching
and learning for a longer time.

Massachusetts Institute of Technology

The Teaching and Learning Laboratory (TLL) was set up in 1997 with the goals of
enhancing the quality of teachmg, gaining a better understanding of the process of
learning in science and engineering; conducting research that has immediate applications
both inside and outside the classroom; serving as a clearing house to disseminate
information on efforts in science and engineering education nationally and internationally;
and aiding in the creation of new and innovative educational curricula, pedagogic methods,
technologies, and methods of assessment. TLL offers its own programmes that focus on
teaching and learning as well as collaborates with departments. It also works in
collaboration with such units as I.T. and the Career Advisory services. The research that is
conducted here aims to provide a better understanding of learning as well as providing
benchmarks against which to test innovations. Help is also prov1ded for academics to
conduct their own educational research.

Stanford University

Its Centre for Teaching and Learning provides advice on eliciting and interpreting student
feedback, course design, as well as assessment strategies and their implications for
learning. Staff also provide classroom observation and feedback on request. It has three
advisors, one each for Sciences and Engineering, Humanities, and Social Sciences and
Technology. This institution also houses the Stanford Centre for Innovations in Leamning
(SCIL) which conducts scholarly research in order to advance the understanding of
learning and teaching and technological applications. It was founded in 2002 and is co-
directed by an Education Professor and an Emeritus Professor of Materials Science.

Harvard Medical School (HMS)

Harvard’s faculty development efforts are premised on the student-directed, problem-based
philosophy of the core HMS curriculum. Site-specific and/or course-specific faculty
development that models their curricular philosophy teaches faculty about teaching and
more importantly about learning with the goal of equipping them to be effective educators.
In order to become effective, faculty must understand the underpinning pedagogic
principles and philosophy of the curriculum, learn from peers, balance an intellectual
understanding and awareness acquired in the classroom with observation and feedback on
actual teaching performance. Each course is site specific and the design team consists of at
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least one educator, one faculty member from the site or the specific course, and one
student. This collaboration on needs assessment, programme or workshop design,
programme implementation and evaluation fosters ownership and relevance.

Cornell University

This institution has a F aculty Innovations in Teaching programme (FIT) to encourage
teachers to improve the educational process. It provides resources to help identify, plan and
implement projects but also to reflect on the pedagogic implications of such projects, to
help turn ideas into reality. Funding is available for release from academic duties. There is
a sharing of Good Practice and discussion of the relationship between technology and
pedagogy among the wider teaching community at Cornell. Comell is also part of a new
media network which serves as a model for innovation. Therefore it dlssermnates its
findings nationally and constantly evaluates its innovations.

In conclusion, all of these units would claim to foster teaching excellence which, in turn, (
provides students with the ability to cope with the responsibility of lifelong, independent

and critical thought. Until now, Cambridge has not followed the trend within other British

or international higher education institutions. Although Cambridge has not undergone

change to the same extent, it does face five challenges. Firstly, to maintain educational

excellence in the face of international competition requires constant reflection on goals and

means to achieving them. Secondly, constant pressure from the RAE means that effective

use of resources, particularly time, is essential. That time can be allied to technological

support in innovative ways to ensure that the teaching role is both satisfying and productive .

for the teacher. Thirdly, students expect an outstanding educational experience from a

world ranking institution like Cambridge. Once again, constant reflection on how to

provide this is essential. Fourthly, Cambridge comes under the same teaching funding

model as every other British institution. This means that it must articulate its teaching

excellence in the terms set out by HEFCE. The recent lack of success in bids for Centres of
Excellence would seem to indicate that an articulation of that excellence needs to be

considered. Fifthly, support for links between policy, practice and pedagogic principles is
necessary. Cambridge is uniquely placed to inform government policy on higher education.

But in order to do so, it must make explicit its excellent teaching practices through rigorous !
research. :
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APPENDIX FIVE — SURVEY QUESTIONNAIRE

The following questionnaire is the College one. It is inclusive of the UTO as extra
questions were added to take into account the specificities of the College dimension of
teaching. '

'c’énege |

Subject taught

Gender R

no answer ;
Age range s under 35 years -
”36 49years B

R over S0 years
Position in University Professor
Reader
Senior lecturer
Lecturer
Other

not appllcable

Position in College - -

, Dn' tor of ,Studles e - ,
A331stant D1rector of Stud1es
. College Teachmg Ofﬁcer

S Both College Teachmg Ofﬁcex and
‘__‘:_,_D1rector of Studies -

,’ ’ E Both College Teachmg Ofﬁcer and s
v il‘ASSlstant Dlrector of Studies ) o

Number of years full t1me teachmg in h1ghe E 5oriless
education.

nnnn nonononono n nn

E 6.2
E 20+
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Currently, I am motivated

I became an academic

My teaching role as. a proport1on of the to‘ a
acade1n1c workload over the academlc year:"

This workload breakdown: ~

=
=]
=
o

In my appomtrnent to Cambndge, teachmg
competence : e

In.my last promotion at Carnbridge, my
contribution to College teaching r

klcss than 10%
‘ 31 50% S

nn nnnnn nonn nf’n" nn

] research

. ‘was equal in nnportance to my

primarin:hy my research

pnmanly by my teachlng

,equally motrvated by both roles o

by vother factors .;' .

primarily for the research
primarily for the teaching
equally motivated by both roles

for other reasons :

-30%

51 70% :

more than 7 0%

is one that I am happy with

I would prefer an extended teaching

would prefer a reduced teachmg role

was clearly the most 1mportant aspect e

was somewhat more nnportant than

‘was clearly the most important aspect C

was somewhat more important than

- my contribution to research

o

was equal in importance to my

contribution to. research

(&

was somewhat less 1mportant than my
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i, L
St B

In my career strategy, Isee my current
mvestment m College teachlng as -

attitude to College teaching

College teaching responsibilities?

My pedagogic support needs include the
following. Please select as many as
necessary o

Which mode of teaching do you enjoy mbsg‘n

What is your primary reason for assuming

l““ﬂmnhnadd

contribution to research

C was clearly much less important than
my contribution to research

L not applicable, I have not had a
promotlon yet :

B h1nder1ng my promotmn prospects :

,3[: helpmg my promotlon prospects

- vE I have alrea y reached the he1ght of

my career goals

Wh1ch of the tollowmg bcst descnbes your o fresh and enthusiastic

C a duty to be fulfilled, which I do

) consc1ent1ouslv

C
C

tired and frustrated

elements of all of these three
Lecture

Semmar . i

Class

. Undergraduate superv131on ‘

_ Postgraduate_ superv131on . .f .

; Other B D

Interest in teaching
Career advancemcnt
Financial imperative
Contractual obligation
Other

Information on the changing

- curriculum in secondary schools and the s .,
. implications for Higher education -

‘3
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r Informanon on how to prevent and
- deal w1th plag1ansm T i
l_‘ Abetter understandmg ofbow
tudents learn my dlSClPhne

I A better understandmg of the learnmg E
.]'.;needs of mtematlonal students SRR

[" A better understandmg ofthe
S ,'wlmphcatlons of diversity =~

- ‘, I" Trammg on how to teach -
R :‘;E Money to undertake teachmg pro;ects

o I Observatmn and feedback on my :
»_jj:‘{»teachmg performance g , s

: T" A need to be. exposed to Good Practic =
ini 1ssues of Teachmg and Leannng

¥ r Tralmng in how to undertake
= *ﬁ“’feducatlonal research

I Help with mtroducmg/ / developlng
";'vsome degree of e—learnmg [ :

= _ More time for profeSSlOﬂa1

CARET offers the possibility of video - [ .

recording your classes and thereby helping r Thave used this facility _
'you become more aware of your teachmg , Iplan to use. th1s fac111ty
: pattems . B SRS o

~ T do not see how thrs could help me “

- Lvas not aware of this possibility

The Learmng and Teachmg Support (LTS) []
Education Section organises lunches to

which both College and University staff are E I will attend depending on the
invited to share examples of Good Practice relevance of the topic

I have attended one of these lunches e

C I do not see how this could help me
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:Academlc : Staff Development of o

The Education Section also has a website

l1nks to teachmg resources

C I was not aware of this possibility

b Iha availed myself of this .

}mvolvedhm'}College teachmg m’order to hel"’é)portumty- PR S
them des1gn, develop,or 1mplement.new - I may. avall myself of this opportumty

C‘ 1 do not see how this could help me: ? o
E I was not aware of this poss1b111ty

C I have consulted this website and E

with links to teaching resources and found it useful

discussion of ideas C
I have consulted this website and not
found it useful

E I do not see how this website could
help my teaching

E I was not aware of 1ts ex1stence

_The Semor Tutors websrte has infonnation [: I have consulted this web51te and : E
and guidance on’ College Teachin well a.
. found it useful_ |

have c onsulted this webs1te and not

I 10t ;see how thJS webs1te could
;help my Wachmg Ll

I was not aware of 1ts‘ ex1stence

I have access to literature on how to teach [ through my own personal collection O
and assess my subject

within my department/faculty
within my college

through some other source

I have no access

I_f access to SuCh literature ;;.usts’,. A I consult it frequently e 3 e

I somet1mes consult 1t ,

|
C
C
©
C

The Higher Education Academy has an - L
extensive website with both generic and [
discipline specific links called Learning and C
Teaching Subject Centres

I consult this website frequently

1 sometimes consult this website
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/ C I have never consulted this web51te
Cogn ats institutions such as MIT and I consult such webs1tes frequently B
Harvard have websites regardmg issues of C
teachmg, learning and assessment P 1 somet1mes consult such webs1tes
L sy B LA, ' e E‘ 1 have never consulted such webs1tes ‘
The joint project between MIT and | C

I am aware of this project but have no

Cambridge has carried out a project on used the findings

supervisions. C
- < I have used the findings of this projec
to improve my teaching

I am not aware of this project

C I do not see how such findings could
help me.

Do you attend conferencesrela g to'the
teachmg of your. dlscrp ir
englneenng educatlon?

Do you attend conferences on generic

C
C
C
C

. N . never
teaching issues in Higher Education? eve
sometimes
frequently

My current pedagoglc support needs stem” I" "

from ( please choose the pnmary sources) An awareness gemed through persona

reﬂectlon o

C

d: to streamlme‘myiteachmg

_other responsrblhtles »

E A new and more d1verse student mtak

. Exposure to new 1deas through

Please rete your.department‘s current _ :

provision of pedagogic support. 5 = perfect e
for my needs 1= totally inadequate for my-

current needs Ercen s

.Please rate Cambndge Umversﬂys current_i‘ o
prov1$1on of pedagoglc support

‘;;-'act1v1t1es so that they can ﬁt in with all my
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